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FEATURES OF THE TEACHER'S GUIDE 


READING SKELLS 


Phonic Clues: Initial m, reviewed, p. 14 
Initial w, reviewed, pp. 14-15 
Initial d, reviewed, p. 34 
Initial r, pp. 34-35; reviewed, p. 55 
Initial 1, reviewed, pp. 54-55 
Initial c, pp. 73-74 

fs 


Tnitial pp. 93-94 
Rhyming, pp. 15-16, 35-36 


Worksheets: Tr-4, 7, 10, 11, 15, 19 
Structural Clues: Plural -s ending, reviewed, p. 16 

-ing ending, reviewed, p. 17 

Third person singular verb -s ending, Pp. 385 

reviewed, pp. 95-96 

Contractions, reviewed, p. 58 

Punctuation, reviewed, pp. 75-76 
Word Recognition: pp. 8-10, 29-31, 48-50, 66-69, 87-90 

Worksheets: Tr-1, 5, 8, 12, 16 
Comprehension: pp. 10-13, 31-34, 50-54, 69-73, 90-93 


Worksheets: Tr-2, 3, 6, 9, 13, 14, 17, 18 


NEW WORDS 
truck, my, watch, pp. 3-5 stop, car, pp. 62-63 
ride, daddy, have, pp. 23-26 fast, pp. 84-85 


let's, a, pp. 44-46 


ENRICHMENT ACTIVITIES 
Related Activities: pp. 17-20, 39-41, 58-60, 76-80 
End-of -Book Activities: pp. 100-108 


Worksheets: Tr-20, 21 


AUXILIARY MATERIALS 
Portraits of the Story-Children: each lesson 
Word Cards for the Paperback Readers: each lesson 
Color Film Trucks and Cars to Ride: pp. 2, 99 


Paperback Picture Portfolio (pictures 9, 10, 11, 12, 13, deh: Vb LOY. 
pp. 18, 20, 40, 46, 77, 98, 103, 104 


INTRODUCTION 


This Paperback Reader is truly a boy's book, as the children 
will discover as soon as they look through it. When girls 
appear at all (as on pages 21 and 22), they are merely admiring 
observers. The only story-children sharing the experiences 
and talking about them are Greg, Mike, and Kenneth. One of 
these experiences the boys share with Greg's father - the 
first adult to appear in the readers. Here, the authors be- 
lieved, was a chance to present a strong father image, as 
well as a strong male image - both of which are needed by all 
boys, and particularly by boys from homes where the mother is 
the dominant or only parent. Even small children will respond 
in a positive way to the attitude of this Negro father toward 
his job and to the fine relationship between him and the boys. 
Both are conveyed by the photographs and the text and need no 


further explanation. 


If you encourage the boys in the class to think of this reader 
as their book, they will participate more fully in the discus- 
Sion of the pictures and in the oral reading. Through this 
participation they may develop greater interest in reading and 


greater confidence in themselves. 


The interest and abilities of boys are reflected in the RELATED 
ACTIVITIES and END-OF-BOOK ACTIVITIES. These activities range 
from bulletin board displays of truck and car pictures (collected 


and drawn) to a dramatization of "The Truck Ride." 


Boys will especially enjoy the picture books and the stories 
and poems recommended for reading aloud. They will have 
much to say about the many pictures of city trucks and cars 
contained in the Paperback Portfolio and recommended for 
language expression. So that you can secure the books in ad- 
vance, they are listed here. 
The Big Book of Real Trucks, by George Zaffo, Grosset, 1950. 
The Biggest Bear, by Lynd Ward, Houghton Mifflin, 1952. 
Make Way for Ducklings, by Robert McCloskey, Viking, 1941. 
Mike Mulligan and His Steam Shovel, by Virginia Lee 


Burton, Houghton Mifflin, 1939. 


To the teachers and editorial staff who helped prepare this 


Teacher's Guide, we wish to express our sincere appreciation. 


Marjorie Wescott Barrows, Editor 


"tHe TRUCK" 
Pages 3-6 


New Words: truck, p. 3; my, p. 43; watch, p. 5 
Supplies Needed: 
Pocket Chart 
Word Cards: am, big, can, down, go, going, here“, how”, -ing, 
I, Itm, is*, like, look, me, my”, on, push, swing, the, to, 
truck’, waten?, we", will”, you 
Punctuation Cards: period, question mark 
Sentence Strips: Words to Review; Presentation of New Words 
Worksheets - Tr 1, 2, 3, 43 scissors and paste 
Paperback Portfolio, Pictures 9 and 10 


Color Motion-Picture Film of Trucks and Cars to Ride 


PRESENTING TRUCKS AND CARS TO RIDE 


Hold up your copy of Trucks and Cars to Ride for the class to 
see. Say, "Today we are going to read in a new book that is 
called Trucks and Cars to Ride." Pass your hand under the title, 
left to right, and have the children repeat the words after you. 
Then say to the children, "There are many kinds of trucks in the 
city. Who can tell us what trucks bring food to the stores or 
to our homes? (milk, bread or bakery, fruit and vegetables, 
meat, soft drinks) What trucks help to keep our city clean? 
(garbage or sanitation, street cleaning) What truck is painted 
bright red, has a siren, and goes very fast? (fire truck) 


Sometimes a bright red car goes with the fire truck. 


Who knows what this car is called? (fire chiefts car) When 
policemen come to help the firemen, what car do they ride in?" 
Through questions like these, encourage the children to share 
what they know, but do not press them for answers. The pic- 
tures and activities recommended in the lesson plans for this 
book will provide many opportunities for the children to learn 
and talk about both the trucks and the cars that are an im- 


portant part of city life. 


Say, "Only men can ride in the trucks and cars we have been 
talking about. What kind of trucks and cars can children ride 
in? Should they ride them on the street or on the sidewalk? 
What makes toy trucks or cars go?" If you have the Chandler 
motion-picture film, Trucks and Cars to Ride, you might say, 
"Letts see what cars and trucks our story-children have and 
how they make them go." If you dontt have this film, lead 
directly into a discussion of the toy trucks and cars the chil- 
dren may have seen in stores or in their neighborhood. Encour- 
age the boys to tell about the small plastic or metal trucks 
and cars they play with at home. Some boys might like to bring 


one or more to school for the "Show and Tell" period. 


PREPARATION FOR READING 


Words to Review, Say, "Before we begin our new book, let's 


review some of the words used in the first story." Place the 
following word cards in the pocket chart in pairs, as shown 


here: 


is a3 like pig 
go on push going 
can am here how 


Call on volunteers to name both words in each pair. Then change 
the order of some words and call on other children to read them. 
Allow several children to try to read all the words. If a child 


doesn't know a word, let another child help him. 


Words to Review, For this exercise, prepare sentence strips 
in advance or write the following sentences on the chalkboard. 
How big the slide is! 
I like to go on the big slide, 
Itm going up. 
Look how high I am. 
Here I go down, 
Allow time for the children to read the sentences silently. Then 
ask volunteers to read the sentences aloud. Call upon children 
needing practice in word recognition to find, frame, and read 


the following words: 


Sentence 1: How, is Sentence 4: look, how 
sentence 2: jike, on, big Sentence 5: Here, down 


Sentence 3: going, 


Presentation of New Words. Say, "There are three new words in 
our first story. One word is the name of something that a man 
drives around the city to deliver food to the stores. Who will 
tell us what it is? That's right. It is a truck." Write the 


word truck on the chalkboard. 


Have the group repeat it after you several times as you pass 
your hand under it. Explain that when the word truck is re- 
peated rapidly, it sounds somewhat like a truck motor. Demon- 
strate. Have the children repeat the word truck rapidly with 
you. Erase the chalkboard and place the word card for truck 


in the pocket chart. 


Say, "Our second new word is one I use all the time when I 
am talking about what is mine. This book is mine. (Hold up 
a book.) I say, 'This is .t" (Wait for the children 
to say, "my book." Finish the sentence if they don't.) Write 
my on the chalkboard and have the children repeat it with you. 
Then write me above my and elicit from the children the obser- 
vation that both the words begin with the same sound. Remind 
them that this is the sound of the letter m. Outline the con- 
figuration of me and my, and ask a volunteer to point out how 
the words are different in shape. Erase the words on the chalk- 
board and place the word card for my in the pocket chart in 
front of the word card for truck. Have the children read the 
phrase my truck. To illustrate the concept of the word my, 
you might say, "my hair," "my dress," pointing to each in turn. 
Have several children, one at a time, point to some part of 


the body or to some piece of clothing and say, "my nose," "my 


shoes," etc, 


"Tf you wanted a friend to watch you slide, what would you 
say? Thatts right. You would say, 'Watch me.'" Write the 
sentence on the chalkboard and have the children repeat it as 


you pass your hand under it. 


Erase me and say, "Watch is our third new word. It begins with 
the same sound as we and will." Write these two words above 
watch, Say the word watch and have the children see how you 
round your lips as you make the w sound. Have the children 


say all three words and feel the way they round their lips. 


Place the word card for watch in the pocket chart in front 
of the phrase my truck (turn the card over to the initial 
capital form) and have a volunteer read the sentence as you 
pass your hand under it, left to right. Ask, "What do we mean 
when we say, 'Watch my truck!? What does the word watch mean 
to you?" Before beginning the reading lesson write the follow- 
ing sentences on the chalkboard or place sentence strips in 
the pocket chart. 

Here is my truck. 
My truck is big. 
I like my big truck, 
Watch me push my truck. 
Watch me go, 
Have a different child find, frame, and read the new word or 


words in each sentence. Have other children read the sentences. 


READING THE STORY 


Give each child in the group a copy of Trucks and Cars to Ride 
and allow sufficient time for looking through it. Then you might 
review the title of the book. Have all the children look with 


you at the contents page. 


Ask a child to find and frame the title of the first story and 
read it aloud. Ask another child to tell you the page number 
for the first story, "The Truck." Then have them look at the 


picture on page 3. 


Page 3. To encourage the children to talk about the picture 

you might ask, "Who is the boy in the picture? What does he 
have?" Let the boys point out and name the various parts of 

the toy truck and explain how Greg can make the truck go. Then 
ask, "Who would like to have a truck like Greg's? What could you 
carry in it? What kind of toy trucks do you have? If someone 
helped you, could you make a toy truck with wheels and boards?" 
Encourage the group to suggest possible ways. Through questions 
like these, try to involve every boy in the discussion. Ask a 
child to read the story title aloud. Have everyone turn to 


page 4. 


Page 4, Make sure that everyone has turned to the right page. 
"In this picture, Greg is with some friends. Who are they? Are 
they on the sidewalk or in the street? How do you know? Should 
the truck be on the sidewalk? Why? What is behind Kenneth? 


Who can tell us about the white lines on the street? 


"What do you think Mike is doing? If you look closely, you 
can see his fingers under the truck near the pedals. What do 
you think Kenneth and Greg are talking about? Letts read what 
Greg is saying. When you are ready to read aloud, raise your 
hand." Let several children read, Then have the group look 


at the next page. 


Page 5. Have someone point out the page number. Say, "When 


the photographer took this picture, he was standing in the 
street. Now what can you see behind the boys? What kind of 
building is that? What do you see that is different about one 
wheel on this side of the truck? (A hub cap is missing.) What 
are Mike and Kenneth doing? What do you think Greg is starting 


to do? 


"Mike seems to be saying something to Greg. Letts read the 
first two sentences silently to find out what he says. Who 
will read them aloud? Now let's read the last two sentences 
to find out what Greg answers." Call on a child to read them 
aloud. Then have several children read the entire page. Ask 


everyone to turn to page 6. 


Page 6. Check to see that everyone has turned to the right page. 
Say, "What is Greg doing? How do you think he feels? Should 

he be riding on the sidewalk? What are Mike and Kenneth doing? 
Can you guess what they are thinking?" Ask the children to tell 


you what else they see in the picture. 


"Greg is calling something to his friends. Let's read the 
page silently to find out what he says." Have several children 


read the page aloud, 


REREADING THE STORY 


Have the children reread the story silently in the reading 
circle or at their desks. Tell them you will call on two of 


them later to be Greg and Mike and read what each boy says. 


Offer to help with any word they can't remember. If there is 
time, allow several pairs of children - preferably boys - to 
read the entire story aloud. Or you could let pairs of chil- 


dren read the story to each other. 


READING SKILLS 


Word Recognition. Place the following pairs of word cards in 


the pocket chart, as shown here: 


look like soiling down 
here how big you 

me my truck push 
watch will on gO 


Ask the children to read silently all the words in the pocket 
chart. Then tell the children, "I'm going to name just one 
word in each pair. Look carefully at both words before you 
choose the one I named. Then raise your hand. I will call on 
one of you to remove that word from the pocket chart. Let's 
begin with the first pair." Continue until one card in each 
pair has been removed. Then have other children remove the 
remaining words as you name them in random order. If a child 


makes a mistake, let another child come up and help him. 


Word Recognition. In the upper left corner of the pocket chart, 
place the word card for Watch. Below it place the word cards 
for me, go, push, on, my, and truck. Ask a child to read them 
aloud. Say, "With these words you are going to build two sen- 


tences. The first word in these sentences is Watch. (Place 


your hand under it.) Who will come up and build Watch 

me go? (Call on two children to find and place the two word 
cards.) Now I'd like three more children to add the words 
on my “aruck.” Each time new words are added, have the chil- 
dren read what they have built. Remove all word cards except 
Watch me. Have other children build Watch me push my truck 


and read it aloud. 


Return all word cards to the bottom of the pocket chart. 
In the upper left corner, build the phrase, I'm going. Add 
new word cards for: the, down, here, and to. Again call on 
volunteers to come up and build the sentence I'm going to push 
the truck. Then ask a second volunteer to come up and remove 
all the word cards except I'm going and build the sentence 


I'm going down here. 


Word Recognition: A worksheet. Distribute copies of worksheet 


Tr-1 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the four pictures. Also point 
out the two phrases under each picture. Have the children 
count the objects as you point to each picture. Give the fol- 
lowing directions: 1. Look at the first picture. e. Read 
the two phrases under it. 3. Choose the phrase that belongs 
with the picture. 4. Draw a line under that phrase. 5. Do 


the same for the other pictures and phrases. 
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the truck my truck 
— 


the big trucks my trucks 
on the truck the swing 


on the trucks the swings 
feared 


When you check the children!s work, if you find that they had 
difficulty with the concept of singular and plural, explain 


again with chalkboard examples, 


Comprehension. The purpose of this exercise is to give prac- 


tice in distinguishing between words that are similar in 
appearance. Both the initial capital and small letter forms 
are used. In choosing the right words, the children will need 
to notice context clues and word position. There are two 


parts to this exercise. 


Part I. Place the word cards for How, how, and Here, here 20 
random order in the bottom of the pocket chart. Above them 
build the following incomplete sentences: 

is my truck. 


big my truck is. 


LL 


Call on two children to come up, choose the right words, and 
place them in the pocket chart to complete the sentences, 
Have each sentence read aloud. Also have each child explain 


why he chose the word that began with the capital letter. 


Return the word cards for How and Here to the bottom of the 
pocket chart and remove the others. Build two new incomplete 
sentences, as shown here: 

Look I can push my truck. 

Itm going down ‘ 
Have two children complete these sentences, read them aloud, 
and tell why they didn't choose words that begin with capital 


letters. 


Part II. Place the word cards for Watch, watch, and Will, will 
in random order in the bottom of the pocket chart. Above these 
build the following incomplete sentences, one pair at a time: 
you watch me? 
how I go. 
We watch you. 
We like to ° 
Have children come forward to complete these sentences and 
read them aloud. Follow the same procedure as described in 


Part IL. 


te 


Comprehension: A worksheet. Distribute copies of worksheet 
_—k{{{[_[_£Z£__ EN 


Tr-2 (illustrated below) or prepare worksheets similar to it. 
Explain that one word is missing in each sentence. The missing 


words are in the boxes below. 


Here is my 

My truck he big. 

1 to go on my truck. 
My truck can go here. 
Watch I can push it. 


Give the following directions: 1. Cut out the words at the 
bottom of the worksheet, following the lines. 2. Read the 

first incomplete sentence, 3. Find the missing word and place 
it on the line. 4. Do the same for all six sentences. 5. Read 
each completed sentence carefully to make sure you have placed 
the right word on the line. 6. Paste the words in the sentences 
on the worksheet. Allow time for several children to read 


their completed sentences aloud, 


Comprehension: A worksheet. Distribute copies of worksheet 


Tr-3 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the incomplete sentences above and 


the phrases in the boxes at the bottom. 


L3 


Tell the children they are to complete each sentence by adding 


one of the phrases to it. 


I'm going to push my truck , 


on my truck 


my big truck push my truck 


Give these instructions: 1. Cut out the phrases at the bottom 
of the worksheet. 2, Read the first incomplete sentence, 

3. Find the phrase that completes it. 4. Place this phrase 
on the line at the right. 5. Repeat these steps to complete 
all of the sentences. 6. Read each sentence carefully to make 
sure you have added the right phrase. 7. Paste the phrases on 
the lines. You may want to check the children's work before 
they paste the phrases on the lines or have one of the children 
help you check, When the exercise has been completed, have a 


number of children read their sentences aloud, 
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PHONIC CLUES 


Review: The Sound of Initial m. Tell the children that you 


want them to listen as you read some words aloud. Some of 
these words will begin with the same sound as two words they 
already know. Write me and my on the chalkboard, say them, 
and underline the letter m. If a child knows the letter, let 
him name it. Otherwise do so yourself. Explain that when the 
children hear a word that begins with the m sound, they are to 
raise their hands. They are not to raise their hands when it 
begins with another sound. Say each group of three words 


slowly and distinctly, allowing time for the children to respond. 


magic cat many 
money map funny 
mouth dog mice 
Mary move carry 


Repeat the above words or add others if more practice is needed. 
Remind the group that one of the story-children has a name that 
also begins with the sound of the letter m. Write Mike on the 
chalkboard. If anyone in the group has a name that also begins 
with the sound of m, write it on the chalkboard, say it, and 


underline the M. 


Review: The Sound of Initial w. On the chalkboard write the 


words we, will, and watch, one below the other. Have the chil- 


dren say them as you pass your hand under them. 


i 


"All of these words begin with the same sound - the sound of 
w. (Underline the w in each word.) Now I am going to say 
some other words. Not all of them begin with the w sound. 
You will have to listen carefully. Raise your hand only when 
you hear a word that begins like we, will, and watch." Say 
each group of three words slowly and distinctly, allowing 
time for the children to respond. 

wagon like wood 

well wink té6l1 

work how wait 

wall wish tall 
Repeat the above words or add others if more practice is needed. 
If any children in the class have names beginning with the sound 
of w, write them on the chalkboard, read them aloud, and under- 


line the letter W. 


Rhyming: A worksheet. Distribute copies of worksheet Tr-4 
(illustrated below) or prepare worksheets similar to it. 

As you hold up a copy, have a child read the word at the left 
and name the two objects that follow it. Then ask the chil- 
dren, "Which name rhymes with the word?" Give the following 
directions: 1. Read the word. 2. Name both objects that 
follow it. 3. Decide which name rhymes with the word. J. 
Circle the pictured object whose name rhymes with the word. 
5. Follow the same steps for each word. Remember to circle 


only one object after each word. 
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leds 
-—|\o «¢ 
ds ae Zs 
look | eee ? 
“IS | 


STRUCTURAL CLUES 


Reviews The Plural s. On the chalkboard write slide and 
slides and have the class read them aloud. Ask, "How is the 
word slides different from slide? Who will come up and frame 
the -s that has been added to slides? Which of these words 
means just one? Which word means more than one?" Write swing 
on the chalkboard. "Does this word mean more than one swing? 
No, it doesn't. What must I add to swing? Look at slides. 
That's right. I must add an -s to swing." Write swings below 
Swing. Have the children say both pairs of words slowly. Help 


them to notice that the -s plural ending has the sound of Z. 
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Review: The -ing Ending. Place the word card for go in the 
pocket chart and, to the right of it, the word card for the 
~ing ending. Ask a child to put these two together and tell 
you the word he has made. Remove the ending, and below go add 
the word cards for swing, look, push, and watch. Quickly call 
on a different child to read each word as you place your hand 


under it. 


Say, "Let's see if the -ing ending can be added to these words, 
too. Who would like to add it to swing? Who will read the new 
word aloud?" Give help if needed. Continue with the other 
words, letting one child add the ending and another read the 


new word. 
RELATED ACTIVITIES 


Sharing an Informational Book. The Big Book of Real Trucks, by 
George Zaffo, Grosset, 1950. You probably will not want to 
read a book of this type aloud as you would a story book. How- 
ever, by showing it to the children you can help them to see 
that some books contain information as well as pictures. From 
this book they can learn a great deal about different kinds of 


trucks. 


You can share a book of this type in several ways. You might, 


for example, simply show the pictures, invite comments, and 
answer questions as they arise. Or you might show the pictures 


more slowly so that you can paraphrase that part of the text 
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that would interest the children. Another way would be to read 
selected lines from the pagans captions for the pictures. The 
two pages in The Big Book of Real Trucks which describe a day 
in the life of a cross-country truck trailer driver would make 
a satisfying short listening experience for the children. How- 
ever, after you share this book with the class, you will want 


to place it on the book table for future browsing. 


Language Expression. Urban children will immediately recognize 


the mail truck shown in Picture 9 of the Paperback Portfolio. 
Many of them have seen the driver of such a truck depositing 
bags of mail in the large green deposit boxes on a corner or 
picking up mail which people have deposited in the collection 
boxes. You might start the discussion of this important truck 
by asking the children what it is used for, where it brings 
mail from, and where it goes when it has collected the mail. 
As you discover what they do, or do not, know about this truck 
and its driver, you can supply information that will interest 


them. 


They might like to know, for example, that early in the morn- 
ing the mail~truck driver comes to the post office to collect 
the mail that the mailmen or carriers on his route deliver to 
the houses and offices. This mail has been sorted and put into 
bags, which are labeled so that the driver knows at which deposit 
box to leave each bag. He unlocks each deposit box, puts one or 


more mail bags in it, and then locks it again. When the mailman 


Lg 


or mail carrier arrives at the box, he unlocks it, opens the 
bag that has his number on it, and places the letters and maga- 
zines in the bag he carries on his shoulder. He leaves the 


labeled mail bag in the deposit box for the driver to pick up. 


When the driver of a mail truck has finished delivering the 
bags of mail on his route, he still has work to do. He must 

now collect the mail which people have dropped in the collection 
mail boxes on his route. Stopping his truck at the curb, he 
gets out with a bag and unlocks the collection box. If there 
are only a few letters in the box, he may carry them back to 
the truck in his hand and put them into one of the bags in the 
truck. If there are many letters, he will put them directly 
into the bag he brought from the truck. When he has collected 
the mail from all the collection boxes on his route, he drives 
back to the post office with it. Here mail clerks run the 
letters through the cancelling machine and sort them into bags 
to be delivered to homes and offices in the city and farther 


away. 


A Bulletin Board. If you decide to make this a boyst project, 
you might let the girls bring in pictures, first of trucks and 
then of cars from which the boys could choose the ones they want 
to use. You might suggest that if they keep the display neat 
and attractive, you will let them have the use of the bulletin 
board while the class is reading Trucks and Cars to Ride, Per- 


haps groups of boys could take turns looking after it. This 
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would offer more incentive both for finding suitable pictures 


and for drawing or painting others. You could let each group 


tell you what to write for a title for each display. You could 


also use the displays to encourage language expression. 


A Picture to Talk About. The moving van is a familiar sight, 
especially in areas of the city where families live in apart- 
ments or in rented homes. Some children in the class may have 
watched as the movers brought furniture and boxes from a build- 
ing and loaded them into a van. As you display Picture 10 of 
the Paperback Portfolio, you might ask, "What kind of truck is 
this? Why has it stopped in front of this building? Can any- 
one tell us why all those things are on the sidewalk? What do 
you think the man walking into the van is going to do with 
them?" Call attention to the ramp he is walking on. If the 
children do not know what it is used for, explain that it makes 
loading the truck easier. The movers can even push heavy pleces 
of furniture up the ramp on the dolly leaning against the white 
object at the left. You might also explain the use of the pads 
at the end of the truck. Ask, "When all the furniture and 

boxes have been loaded in the van, what will the movers do then? 
(Close and bolt the back doors.) What will they do when they 


reach the new place where the people are going to live?” 


If any of the children remember moving from one place to 


another, you might let them tell about the van that moved them 
and what the movers did. Encourage the children to tell why 
they think this big truck is a city helper and why the driver 


and movers do important work. 


rail 


"THE TRUCK RIDE" 
Pages 7-10 
New Words: ride, p. 73 daddy, p. 83; have, p. 9 
Supplies Needed: 
Pocket Chart 


Word Cards: are, big, can, daddy, down® , gO, going, have“, 


push, ride*, slide, swing, the, to>, truck”, trucks, up, 
we, watch®, you 

Colored Cards: 12 

Punctuation Cards: period’, exclamation point 

Sentence Strips: See Comprehension 


Worksheets: Tr 5, 6, 73; scissors and paste 


Paperback Portfolio: Picture 11 


PREPARATION FOR READING 


Words to Review. In the pocket chart place word cards for the 


following words, as shown below: 


me my 
how here 
up go 
like look 
on to 


big you. 
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Nearby place twelve colored cards about the same size as the 
word cards. Tell the children that they are going to play a 
game called "Take Your Pick." Allow time for them to read the 
words silently, giving help if needed. Have each select a word 
he knows, come up, name the word, and cover it with a colored 


card, 


When all the words have been covered, have the children take 
turns uncovering them and naming them. If a child makes a mis- 


take, call on another child to help him. 


Words to Review. Build the phrase Itm going in the pocket 
chart. Below it place the word cards for up, on, down, the, 
high, truck, and here. Call ona volunteer to read the phrase 
to the group. Have the children read the words silently. Tell 
the children, "Letts see how many sentences you can build by 
adding one word or several words to I'm going. Raise your 

hand when you are ready, and Itll call on you to place the 
word, or words, after the phrase. Tell us first what sentence 


you are going to build so we can watch you build it." 


Call on a child to come up, build a sentence, and read it 
aloud, Have him replace the word cards in the bottom of the 
pocket chart so that they can be used again. Continue until 
all the words have been used and in as many combinations as 
the children can work out with your help. Remove all the word 


cards from the pocket chart. 
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Build the phrase I'm going to. Below it place the word cards 
for watch, high, slide, you, push and swing. Call on a volun- 
teer to read the phrase to the group. Have the children read 
the word cards silently. Follow the same procedure as above, 
or vary it by having one child tell the sentence and another 


child build it. 


Presentation of New Words. Say, "In our last story, Greg 
Showed his friends Ken and Mike his new truck and the way he 
could push it. Gregts truck is just a play truck, but he can 
ride on it. Ride is one of the new words you are going to 


learn today." 


Write the word ride on the chalkboard, pass your hand under 
it, left to right, as you say it. Have the children repeat 
it after you. Say, "When you or your mother go to visit a 
friend, you ride on the bus. Who can tell me some other things 


you can ride on?" Call on several volunteers. 


Have the children repeat the word ride three times in a row 
and feel the way their tongue goes up at the beginning of the 
word, Tell them that ride rhymes with a word they already 
know: slide. Write the word slide above ride on the chalk- 
board. Have the children say both words in turn several times 
as you pass your hand under them. Help the children discover 
that when they say ride, the tip of the tongue goes up; when 


they say slide, it slides down. 
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Outline the configurations of both ride and slide. Encour- 
age the children to point out how these two words are different 
in shape. The word ride goes up once; the word slide goes up 
twice. Place the word card for ride in the pocket chart and 


erase the chalkboard, 


"Our second new word is daddy." Write the word daddy on the 
chalkboard, say it several times, and have the children repeat 
it after you as you pass your hand under it. Tell them that 
this word begins with the same sound as a word they know: down. 
Write the word down above daddy on the chalkboard. Have the 
children say both words several times as you pass your hand under 
them. Explain that the sound at the beginning of these words 
is the sound of the letter d. (Underline the initial d in both 
words.) Outline the configuration of down and daddy and point 
out the irregular shape of daddy. Place the word card for 


daddy in the pocket chart and erase the chalkboard, 


"Our third new word is have." Write the word have on the 
chalkboard, say it, and have the children repeat it several 
times, as you pass your hand under it. Tell them that this 
word begins with the same sound as two words they already know: 
here and high. Write these words below the word have on the 
chalkboard, Have the children say all three several times as 
you pass your hand under them. Explain that the beginning 
sound of these words is the sound of the letter h, (Underline 
the initial h in all three words.) Place the word card have 


in the pocket chart and erase the chalkboard, 
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The concept of have may be difficult for your children, par- 
ticularly because of the word!s many uses and meanings. In 
this story, have is used as part of a verb phrase, have to ride, 
The meaning of have to is quite different from the meaning of 
have, as in "I have a truck." The children already are fam- 
iliar with such phrases as like to and going to. Therefore, 
you might begin by building these two phrases in the pocket 
chart, one above the other, and then building the phrase have 


to below them, Read each phrase as you pass your hand under it. 


To acquaint the children with the meaning of have to, you 
might say, "All of us have to (pass your hand under the phrase) 
do many things every day. We have to get up. We have to eat 
breakfast. I'm sure you can tell me things you have to do. 
Think a minute. When I call on you, say, tI have to t, 
and name something. You can begin with things you do early in 
the morning and go right through the day until it is time for 


you to go to bed." 


Remove like to and going to from the pocket chart, Add I to 
have to and ask a child to read the incomplete sentence to the 
group. Below it place the word cards for go, Slide, swing, 
iook, and push. Tell the children that they are going to help 
you build sentences by adding one of these words to the phrase. 
Name a word, call on a child to add it, and then have him read 
the sentence, Give help if needed, Remove the word card each 


time so that a new one can be added to the phrase, 
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To review all three new words, build the following sentences 


in the pocket chart, one at a time: 
Look, Daddy! 
Watch me ride. 


I have to push my truck. 


Call on different children to find and frame the new word in 
each sentence. Then have several children read each sentence 
as you pass your hand under it. Have a volunteer read all three 


sentences. 


Note: In this story the children meet their first third- 
person verb in the sentence "My daddy likes trucks." They 
already know the word like and are familiar with the plural -s 
ending. Therefore, they may have no difficulty reading likes. 
A discussion of the verb -s ending appears under STRUCTURAL 
CLUES on page 38. During the guided reading, you will want 
to give help with this word - if it is needed. You might also 
explain briefly that when like comes after a person's name, it 


may have an -s ending. 


READING THE STORY 


Have the children open their books to the contents page. 
Ask them to read the title of the second story silently and 


raise their hands when they are ready to read it aloud. When 


several children have read it, ask, "On what page does 'The 


Truck Ride! begin?" Have the children turn to page 7. 


et 


Page 7. Check to be sure that everyone has turned to the 

right page and have a child read the story title aloud. Ask, 
"What do you see in this picture? Is it a toy truck like 
Greg's? What is this kind of truck used for?" Encourage the 
boys to name the various parts of the truck (hood, bumper, cab, 
truck bed, etc). Ask them what makes the truck go and what 

the driver might carry in the back of the truck. If anyone 
has ridden in a truck, have him tell about his experience. 

Then ask, "Where is the truck parked? Whose truck could it be? 


Let's turn to page 8 and find out why the truck is there." 


Page 8. Check to see that all the children have turned to 


page 8. "Who are the boys in this picture? Who do you think 
the man is? How can you tell that the boys know him? If you 
read the first two sentences, you will find out. Greg is talk- 
ing to Kenneth." Allow time for the silent reading. Have a 
child read the first two sentences aloud. Then say, "In the 
last two sentences Greg is talking to his daddy. What does he 
want to know? Let's read these sentences silently. Raise your 
hand when you are ready to read them aloud." Have one child 
read what Greg says to Kenneth, and another child read what 


Greg says to his daddy. Then have everyone look at the next 
page. 
Page 9. "What part of the truck can you see in this picture? 


What are the boys doing? Why is Greg's daddy on that side of 


the truck with them? Let's read what he is saying to them. 
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Read the first two sentences silently. If you dontt know a 
word, raise your hand and I'll help you." Call on a child to 
read both sentences, and then have the group read the remaining 
sentences silently. After a child has read these aloud, let 
several children read the entire page. Have the group turn és 


page 10. 


Page 10. "Where is Greg!s daddy now? How did he get there? 

Why do you suppose Greg is sitting in the middle? Is Greg's 
daddy looking at the road? How do you know he hasn'tt started 

to drive the truck? What does a safe driver always do when he 

is driving? What do you think the boys are saying to him? Let's 
read first what Kenneth is saying. (After the silent reading, 
call on a child to read the two sentences aloud.) Now letts 


read what Greg is saying." Repeat the silent and oral reading. 


REREADING THE STORY 


This story is not as easy to read as some of the earlier 
stories. You might, therefore, let the children read it si- 
lently, giving help to those who need it. For a final oral 
reading, you might have three children pretend they are Greg, 
Kenneth, and Greg's daddy and read what each says. Help the 
children to show with their voices when Greg is asking a ques- 


tion (page 8) or when Kenneth is excited (page 10). 
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READING SKILLS 


Word Recognition. Place one set of the following word cards 


in the pocket chart, as shown here: 


truck watch 
ride high 
daddy down 
have how 


‘Allow time for the children to read the words silently. Call 
on volunteers to read the words aloud as you point them out in 
random order, Distribute a second set of the same word cards 
to the group. Allow time for each child to read his card and 
discover the word in the pocket chart that matches the one he 
holds. Then name a word, have the child who holds this card 
come up, match his card with the one in the pocket chart, and 
read it to the group. If he reads the word incorrectly or matches 
it with the wrong word, ask another child to come up and help him, 
Have him remove the card from the pocket chart and take it back 
to his seat. When all the cards are removed from the pocket 


chart, have a child collect them, 


Word Recognition, Place word cards for the following words and 
phrases in two widely separated columns in the pocket chart, as 
shown here: 

truck going down 

high to go 

daddy to ride 
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Have the children read these silently and then aloud. Give 
help where needed. In your left hand hold a set of word cards 
for the following, arranged in this order: my, like, have, big, 
are, up. Tell the children that you are going to say a phrase. 
They are to build this phrase by adding a word to one of the 
words or phrases in the pocket chart. You might demonstrate by 
(1) saying the phrase my daddy, (2) holding up my, and (3) hav- 
ing a child place it in front of daddy. Place my at the bottom 


of the set of cards in your hand. 


Instruct the children that when they know how to build each 
phrase you tell them, they should raise their hands. Again be- 
gin by saying a phrase and holding up a card. Then call on a2 
volunteer to come forward, take the word card, place it in the 
pocket chart in front of the correct word or phrase, and read 
the completed phrase to the group. Call on aifferent children 
to build the following phrases: like to go, have to ride, big 


truck, are going down, up high, and my daddy. 


Word Recognition: A worksheet. Distribute copies of worksheet 


Tr-5 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the shoes which have a word printed 
on them, Help the children to see that these words are the 

same as the words in the boxes at the bottom of the worksheet. 
Just the first letters are different. Give the following direct- 
ions: 1. Cut out the boxes. 2. Match each word in a box with 


a word on a shoe. 3. Paste the word on the empty shoe beside 
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the matching word. When the children have finished, let 
them take turns reading the pairs of words and pointing out 


the ones that begin with a large or capital letter, 


Comprehension. Build the following incomplete sentences in the 
pocket chart, one at a time, leaving room for the missing words: 
a to go. 
Itm on the truck, 
My likes trucks. 
We like to up high. 


You can me ride, 


In the bottom of the pocket chart or on the chalkrail, place 
word cards for daddy, have, ride, going, and watch. Have the 
children read the first incomplete sentence silently and then 


read the words below, Tell the children that when they have 
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found the word that will complete the first sentence, they are 
to raise their hands. Call on a volunteer to place the missing 
word in the space and read the completed sentence to the group. 
If he chooses the wrong word, ask another child to come up and 
help him. Follow the same procedure for completing the remain- 
ing sentences. When all the sentences have been completed, call 


on several children to read them aloud. 


Comprehension. For this practice you will need to prepare four 
sentence strips in advance. (See below.) Also, you will have 
to provide each child with a copy of Trucks and Cars to Ride. 


Make sure that everyone has his book open to "The Truck Ride," 


page 7. 


Place the first sentence strip in the pocket chart and have 
the children read it aloud. Then ask Gian to find the picture 
in "The Truck Ride" story that goes with this sentence. Give 
the children time to look at the pictures. Then call on a 
volunteer to show the picture he has chosen. Have another child 
read the sentence in the pocket chart, and ask the group if the 
picture goes with the sentence. If it doesn't, let another child 
show the picture he has chosen. Then replace this sentence with 
the second sentence and continue to follow the same procedure as 
above. 

Here is the big truck. (page 7) 
You will have to ride up high. (page 9) 
Can we ride on the big truck, Daddy? (page 8) 


How high we are up here. (page 10) 
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Comprehension: A worksheet. Distribute copies of worksheet 


Tr-6 (illustrated below) or prepare worksheets similar to it. 
Explain that there are two parts to this worksheet. The chil- 
dren are to do the top half first. As you hold up your copy 
of the worksheet, point out the incomplete sentences at the 
left and the three words below it. Explain that one of these 


words will complete the sentence, 


Here we 


amis 
IE sthe big slide. 
look here 


I to go up. 
how = can 


like high 


I'm going to = down. 
truck big Ciao) 
Here is m Watch me 
daddy, truck. 


down. (ride) 


Ga side, 


Look I can push. 


Give the following directions: 1. Read the first sentence. 
2. Look at the three words below it. 3. Choose the word that 
belongs in the sentence and will complete it. 4. Circle that 


word. 5. Do the same for the other four sentences, 


Again holding up a copy of the worksheet, point out the phrases 


I can and Watch me in the bottom half of the worksheet. Tell 
the children to begin by reading the incomplete sentence at the 
left. As they read each of the words below it, they are to 


circle each word that will complete this sentence, Mention that 
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there are several words to circle. They are then to read the 
incomplete sentence at the right and circle the words below it 
which will complete this sentence. After the children have fin- 
ished their worksheets, call on volunteers to read the five 
sentences in the top half, including the word they errcled., 

Then call on other children to read the completed sentences in 
the bottom half of the worksheet. Hach sentence may be com- 


pleted with three different words. 


PHONIC CLUES 


Review: The Sound of Initial d. Tell the children that you 


want them to listen as you read some words aloud. some of these 
words will begin with the same sound as daddy; some will not. 
'Tisten carefully. When you hear a word that begins with the 
sound of d, raise your hand." Say each group of three slowly 
and distinctly, pausing long enough after each word for the 


children to respond. 


dog bun dish 
doll door Paul 
dollar girl don't 
dime come daddy 


The Sound of Initial r. Write the word ride on the chalkboard. 


Say, "This is one of the new words in your last story. Let's 


say it together. (Pass your hand under the word as you say TSG 
When you say ride, the tip of your tongue goes up. Listen as 


say, 'Rosie runs a race.' Now say it with me and feel the 


way your tongue goes up." 


ie 


Explain that the beginning sound of these words is the sound 
of the letter r. (Underline the r in the word ride.) If any- 
one in the group has a name that begins with the sound of Yr, 


write the name on the chalkboard, say it, and underline the R. 


Tell the children that you are going to say pairs of words. 
The first will begin with the same sound as ride; the second 
may not. When they hear a word that begins with the sound of 
r, they are to raise their hands. Say the words slowly and dis- 


tinctly so that the children will have time to respond. 


rain race 
ring sing 
red ribbon 
run fun 


The purpose of this exercise is to give informal practice in 


auditory discrimination. You can repeat the above words or 
add others if more practice is needed. Many children have dif- 
ficulty in saying the r sound. They may also have difficulty 


hearing it. Do not expect a perfect response. 


Rhyming. This practice in oral discrimination requires the 
children to choose the two words (in a group of three) which 
rhyme. Before you begin the practice you might say, "When 

words sound alike, we say they rhyme. For example, box rhymes 
with fox; cat rhymes with hat. What about head and foot? Who 
can tell me a word that rhymes with head? What do you sleep in? 


That's right, head rhymes with bed. 
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"T am going to say several groups of three words. The first 
word in a group will be one of the rhyming words. One of the 
other words will rhyme with it. Listen carefully so that you 
can tell me the two words that rhyme." Demonstrate with the 
first group of three. Say ride, pause, and then say run and 
slide, Call on a child to name the two rhyming words, Continue 
with the other groups of three. Repeat a group if the children 
seem unsure of the rhyming words. If a child makes a mistake, 
ask another child to help him. Be patient and give praise for 
trying. Continue the practice (repeating the word groups) as 


long as time allows and the interest is high. 


rie run slide 
big pig pall 
down doll town 
my high me 

how now book 
I'm is dime 
to for shoe 
we can me 


Phonics: A worksheet. Distribute copies of worksheet Tr-7 
(illustrated below) ee prepare worksheets similar to it. The 
children are to circle only the pictures of objects whose names 
begin with the same sound as the word printed above them. Hold 
up a copy, place your hand under the word down at the top of 


the page, and have the children read it. Ask the children to 


ST 


name each pictured object below down as you point to it. Give the 
following directions: 1. Say the name of each pictured object 
quietly to yourself. 2. If the name begins with the same 

sound as down, circle the pictured object. 3. Do not circle 


any object if its name begins with another sound, 


down 


If the directions seem confusing, have a child come up and 
name one of the objects you point out on the worksheet. (Be 
sure to name one that begins with d. Hold the worksheet up.) 
Have him tell you if it begins with the same sound as down, 
Then let him circle the pictured object and show the worksheet 
to the class. Remind the children again that they are not to 
circle all the objects pictured. Circle only the ones whose 
name begins with the sound of d. Allow time for the children 
to compare worksheets, or call on several to show theirs to 


the class, 
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STRUCTURAL CLUES 


The Third-Person Singular Verb -s Ending. On the chalkboard 
write the following sentence from the story: My daddy likes 


trucks. Below it write I like trucks. Ask a child to come up, 


find, and frame the words likes and like. Ask the class, "Are 
like and likes exactly the same? Who will come up and frame 

the -s ending on likes?" Have the children read both sentences. 
Rrase I, and as you substitute You and then We, have the chil- 
dren read each new sentence and notice that like remains the 


same. 


Brase My daddy and substitute I, You, and We, each time help- 
ing the children to see that these words don't go with likes. 
Write My daddy again in front of likes. Say, "Daddy is a name. 
Let's try other names with likes." Write a child's name with 
likes, read both words, and elicit from the children that likes 
goes with the name. Write several other names with likes. Ask 


the children whose names you wrote to read the phrases. 


Erase the board, write My daddy rides, and read it as you pass 
your hand under it. Below it write I ride. Help the children 
to see again that when a word like ride comes after a name, it 


may have an ~s added to it. 


oo 


RELATED ACTIVITIES 


Picture Book to Read Aloud. The Biggest Bear, by Lynd Ward, 
Houghton Mifflin, 1952. This Bor is an outstanding example 
of the artistic combination of text and pictures to tell a 
story that has mood, setting, lively characters, humor, and an 
unforgettable plot. In this story, set in rural New England, 
a young boy sets out to shoot a big bear but finds only a cub, 
which he takes home to raise. Soon it is too large and mis- 
chievous for him to keep as a pet, and so he is faced with the 
problem of disposing of it. The strong overtones of masculine 
emotion and the close relationship between the boy and his 


father complement the masculine tone of Trucks and Cars to Ride. 


Since The Biggest Bear is a little longer than the picture 
books previously suggested for reading aloud, it might be wise 


to make certain that the children are comfortably seated and 


are close enough to see the pictures as you show them. 


Story Chart. By preparing this story chart for the children, 
you can give them practice in rhythmical group reading. 
Up High 

I like the big truck. 

The big truck is high. 

To ride on the truck, 

We have to go high. 

Here we go! 

Up we go: 


We are up high. 
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Ask different children to read each line as you pass your hand 
under it. Give help where needed. Then read the entire poem 
aloud to the children, passing your hand under each line, and 
setting the pattern for the rhythm and expression you want them 
to imitate. (The accent falls on the second and fifth words in 
lines 1 - 4, on the first word in lines 5 and 6, and on the first 


and fourth words in line 7.) 


Ask the children to read along silently as they listen to the 
rhythm, Read the jingle again, passing your hand under each 
line and having them repeat each line after you. Call on several 
children, and then the whole group, to read the entire jingle 


aloud, giving help with the rhythm if needed, 


Picture to Talk About. There are so many things to see in Pic- 


ture 1l of the Paperback Portfolio that the children ought to 
have a chance to look at it closely. Therefore, you might have 
it on display when the children enter the classroom - low enough 
so they can easily see it - and let several children at a time 
examine it together, You might begin the discussion of the pic- 
ture by eliciting from the children any information they can 
give about the fire truck, hoses, and firemen in the foreground 
and the ladders, hoses, and stream of water in the background. 
Then you might help the children to discuss how the fire trucks 
help to make the city a safe place to live and why they will 


come at any time of the day or night. Some of the children may 
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know about the fire station, but they may not know that some 
firemen even sleep there. Encourage questions, and if none of 
the children can answer them, do so yourself. Then you might 
help the children to understand the danger of playing with 
matches. A fire can do a lot of damage before the fire trucks 


and firemen can put it out. 


Language Game. Tell the children that they are going to play 
a game with words. Have each child think of something he or 
she likes. Say, "Itll begin so that you can see how we play 
this game." Say to the first child in the group, "I like 


apples." Have him say to the next child, "He (She) likes apples, 


but I like "and name something. This child then says, 
"He (She) likes » but I like " and names some- 
thing else. 


Continue the game until each child has had a turn. Repeat 
the game if the children are interested, or as long as time per- 


mits. 


Note: Some children habitually leave off the -s ending of 
third-person singular verbs. If during the game a child says 
like when he should say likes, quietly repeat what he said, 
using the right form. Do not make him feel that you disapprove 


of the way he speaks, 
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"LET'S WATCH" 
Pages 11-14 


New Words: let's, p. 12; a, p. 13 


Supplies Needed: 


Words to Review. Build the following phrases in the pocket chart: 


Pocket Chart 


2 2 


Word Cards: a“, am, are, can, daddy, down’, gO, going’, have, 


here-, high, T=, is, let's, like, likes, look, me, my, on, 


ride, slide, slides, swing, swings, the-, to®, truck, trucks© 
Punctuation Cards: period3, question mark 

Sentence Strips: See Presentation of New Words 

Phrase Strips: See Comprehension 


Worksheets: Tr 8, 9, 10, 113; scissors and paste 


Paperback Portfolio: Picture 12 


PREPARATION FOR READING 


have to 

likes to 
is going 
am going 


are here 


Have the children read each phrase as you pass your hand under 


TGs 


We. 


Below the phrases place the word cards for Daddy, I, and 


Tell the children, "Let's see if you can add these words 


2 
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to the beginning of the phrases. Who would like to help me with 
the first phrase?" Have a volunteer choose one of the words and 
place it in front of have to. Have the group decide if it will 
go with that phrase. If necessary, point out that I and We will 
go, but Daddy will not. Then let the children try to figure out 
which word will go with each of the remaining phrases. When a 
volunteer chooses the wrong word, have the children suggest 


the right word - if they can. 


Note: The purpose of this practice is to teach reading, not 
subject-verb agreement. It is important, however, that chil- 
dren develop an interest in words and are aware that some words 


go together and some do not. 


Words to Review. Build the following incomplete sentences in 


the pocket charts 


Look, ‘ 

The sare: down her. 

Can I go ? 

L. Like: to the trucks. 


Below them place the word cards for watch, trucks, Daddy, and 
down. Allow time for the children to read the incomplete sen- 
tences silently and also the words in the pocket chart. Call on 
a volunteer to come up and tell the group the missing word in 
the first sentence. Let him name a child to find it, place it 
after Look, and read the completed sentence. The volunteer must 
give help if needed. Follow the same procedure with the next 


three sentences. When all four have been completed, call on 


44 


other children to read one or more of the sentences aloud. 


Presentation of New Words. "One of the new words in your next 


story is Letts." Write Let!s on the chalkboard as you say it, 
place your hand below the word, and have the children repeat 


it after you. 


Say, "When you were reading Slides, you learned a word that 
had this same special mark in it. We use this word in place of 
Tam. Who can tell me what it is?" Supply Itm if the children 
cantt, and write it above Letts on the chalkboard. Ask a child 
to come up and frame the special mark ~ the apostrophe - in each 
word, Remind the children that I'm is a contraction. Point out 
that the apostrophe takes the place of the missing letter. Letts 
is also a contraction. Erase Itm and write Let us on the chalk- 
board above Letts. Read first Let us and then Let's, placing 
your hand under them. Erase the u in Let_us and substitute the 
apostrophe, Again point out that when Let us contracts to Let's 
the apostrophe takes the place of the missing letter. Place the 
word card for Letts in the pocket chart showing the initial 


capital form. 


Say, "When we want a friend to do something with us, we use 
our new word Letts. Suppose you want (childts name) to swing 
with you, what do you say? Thatts right. You say ‘Letts swing.t" 
Write Letts swing on the chalkboard, Ask the children to sug- 


gest other things they might say with Letts (slide, play, run). 
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Have them use the pattern Letts » Write their sentences 
on the chalkboard. Then help them read each sentence as you 


pass your hand under it. Erase the chalkboard, 


Tell the children that Letts begins with the same letter as 
two other words they know. Write look and like below Letts on 
the chalkboard, have the children read them as you place your 
hand under them. Point out that each word begins with the sound 
of the letter 1. Call on different children to frame the ini-~ 
tial 1. Point out that Let's nearly always begins with a large 
or capital letter because we use this word to begin a sentence, 


Erase the chalkboard. 


Say, "We have one more new word to learn before we read our 
story. It is so small that it is just one letter," On the 
chalkboard write a_truck and say it as you pass your hand under 
it. (Pronounce it "uh truck," not "a truck.") Point to several 
objects near at hand and have the children name them, using the 
pattern a. «=You might also write their responses on the 
chalkboard. Then have the children read them as you pass your 
hand under each one. Ask several children in turn to come up 
and frame the word a as they read a phrase, If they pronounce 
a@ like the letter a, ask them to listen to the way you say the 


phrase and repeat it after you. 


Write the following sentences on the chalkboard or prepare 
sentence strips in advance for use in the pocket chart, 
Let's watch here. 
I like to watch a big truck. 
My daddy likes to ride on a truck, 
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Call on volunteers to find and frame the new word in each sen- 
tence. Do the same with any other words with which the children 
are having difficulty. Then have several children take turns 


reading the sentences aloud. 


READING THE STORY 


i 
t 


Note: Before starting the reading of "Let's Watch," you might 
suggest that children who brought toy steam shovels to school, 
show them and tell the class about them. Also, if you have the 
Paperback Portfolio, place Picture 12 where the children can 
easily see it. Briefly let them comment on what the boy is doing. 


A fuller discussion is provided in A Picture to Talk About in 


RELATED ACTIVITIES. 
en 


Have the children look at the contents page. "The title 
of our next story begins with one of our new words: Let's. Who 
can read it for us? Who can tell us the page number?" If the 
children don't know the numeral, write it on the chalkboard, 
say it, and have the children say it after you. Then have every- 


one turn to page ll. 


Page 11. Let the children look at the picture for a few minutes. 
Then ask, "What is this called? Who can tell us what a steam 
shovel is used for? How does it work? Where does the man sit 
who makes it work? ,What do you think is in the bucket? Can you 
guess why the bucket is up in the air? Who will read the title 


for us?" Have everyone turn to page 12. 


A? 


Page 12. Check to be sure everyone has turned to page 12. "In 
our last story, Kenneth, Greg, and Greg's daddy were going for 

a ride. Where do you think Greg's daddy has taken them? What 
is he doing here? What do you think the boys are going to do 
next? If you read what Greg's daddy is saying, perhaps you will 
find out." After the children have read all four sentences 
silently, call on different children to read one sentence at a 
time. Have one or more children read the entire page. Say, 


"Now let's look at the next page." 


Page 13. Ask the children to tell you all the things they can 


see in the picture. "What kind of truck is under the bucket 
of the steam shovel? Why do you think it is there? Why are 


the boys standing away from the truck and steam shovel? 


"One of the boys is pointing to the dump truck. Which boy is 
it? Read silently what Greg is saying. Who would like to read 
the two sentences aloud? What else might Greg be saying as he 


points to the dump truck? 


"The next two sentences tell what Kenneth is saying. Read those 
sentences silently. Who would like to read the sentences the way 
Kenneth would be saying them? When he talks about 'the trucks, ! 
what do you think he means? If you were old enough, which of 


those trucks do you think would be most interesting to drive?" 


Page 14. Ask, "What happened to the dirt in the bucket? 
What will the steam shovel do now? If you look closely, you can 


see the arm of the man who makes the steam shovel work. Can you 
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see a man sitting in the truck? Who thinks the man standing in 
front of the truck is the driver? Why do you think so? When 
the truck is full, what will he do? Why do you suppose the dirt 


is being taken away? 


"we cantt see the boys in the picture, but we can read what 
they are saying. Kenneth speaks first. Letts read the first 
two sentences silently to find out what he is saying. (Have 
a child read aloud.) Now letts read what Greg is saying. Who 


will read the last two sentences aloud?” 


REREADING THE STORY 


Allow time for the children to read the entire story silently, 
giving help to those who need it. Then you might ask one child 
to read page 12, two children to read page 13, and two other 
children to read page 14. If there is time, you might repeat 
the reading, helping the children to read smoothly and with 


expression. 


READING SKTLGS 


Word Recognition. At the left of the pocket chart, place the 
word cards for a and Letts, one below the other. At the bottom 
of the pocket chart place the word cards for slide, swing, ride, 
truck, on, anda. Tell the children that as you say a phrase 
or sentence, you want them to find the word or words that will 


complete that phrase or sentence. They are to raise their hands 
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when they are ready to build it. Here are some possible com- 


binations: 


a ride Letts ride, 

a swing Let's swing. 

a slide Letts slide. 

a truck Let's ride on a truck, 


Word Recognition: A worksheet. Distribute copies of worksheet 
aaa qqq&&&&&&&&&zz&_z_iz—™=£=—>=Z=Z=z&Z_—=>~—TTT 


Tr-8, as illustrated below, or prepare worksheets similar to it. 
Hold up a copy and point out that there are two parts to this 
worksheet. They are to do the top half first and the bottom 


half second, 


 ecnnnnnNR NE UEREEREeneneennammemeenee= ee re ee 


watch let’s 


here to. 


let's here to 


Direct the children to read the words in the left-hand column 
(point to it), find the words that are the Same, and circle each 
one, Then they are to read the words in the right-hand column, 


find the words that are the same, and circle each one. 


50 


Then they are to draw lines between the words in the left 
column that match the words in the right column. Warn them 
that in the bottom half of the worksheet, some of the words in 
the left-hand column do not match the words in the right-hand 
column. They shouldn't draw lines between words that do not 
match. Allow time for the children to compare their completed 
worksheets and discuss the reasons for any mistakes they may 


have made. 


Comprehension. Place the word card for to in the pocket chart. 
Below it place the word cards for here, like, look, have, going, 


eer 7 wenemeenrmamen nenemameanemammeneees emerauennemmamtrstney 


and gO. 


Tell the children that they are to choose words that can be 
added to to. Give them time to read the words silently, then 
call on a child to read the words to the group. Call on differ- 
ent children to come up, choose a word, place it to the right 
of to, and read the completed phrase to the group. Remove the 
added word card each time so that a new phrase can be built. 
If a child chooses the wrong word (here or going), call on another 


child to help him. 


Comprehension. Prepare in advance the following phrase strips 
and place them in the pocket chart in the oxwxder shown heres: 
Let's swing 
Let's go up 
Let's ride 


Let's watch 


Bil. 


Also prepare these phrase strips and place them at the bottom 
of the pocket chart. 
on the truck. on the slide. 


on the swing. the big truck. 


Have the children read silently the first incomplete sentence: 
Let's swing. Then call on a volunteer to read it to the group. 
Ask the children to find the phrase at the bottom of the pocket 
chart that will complete this sentence. Allow time for the 
children to read the phrases silently, and then call on a vol- 
unteer to come up and complete the first sentence. Have him 
read it to the group. Continue in the same manner until all 
four sentences have been completed. Have several children read 


all the completed sentences to the group. 


If any words need review, have different children come up, 


find the word in each phrase, and frame it. 


Comprehension. The purpose of this practice is to reinforce the 
concept of singular and plural and the placement of the correct 


article and verb in a sentence. 


Build the following incomplete sentences, one pair at a time, 


in the pocket chart, leaving room for the missing words: 


swing here. 
swings here. 
slide high. 


slides high. 
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truck going. 

trucks going. 
In the bottom of the pocket chart place the word cards for The, 
A, is, and are. Have the children read the first two incomplete 
sentences silently; then call on a child to read them to the 
group. Tell the children that they are to choose two words to 
complete each sentence. Give the children time to read the 


words silently. 


Say, "Letts look at the first two sentences, They look very 
much alike. Who can tell me how the word swing in the first 
sentence is different from the word swings in the second sentence? 
When you say swing, do you mean one or more than one? That's 
right. Now letts complete the first sentence. Who would like 
to come up, choose a word, and put it in front of swing? (Give 
help if needed, If a child places The instead of A in the 
space, leave the word card in the pocket chart until the second 


sentence is begun.) 


"Who would like to find the second missing word?" Call on 
a volunteer to come up, add is or are, and read the completed 
sentence to the group. Ask the group if the sentence makes 
sense. If it doesntt, let a volunteer change it. If necessary, 
change it yourself and point out that when you are talking about 


one swing, you say is, not are, 


"Letts look at the second sentence. When you say swings, do 


you mean one Swing or more than one? That's right! When we talk 
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about more than one swing we add an -s to the end of the word. 
Let's look at the word cards again." Call on a volunteer to 
come up, find the correct word (The), and place it in front of 
swings. If the word card The was used in the first sentence, 
and A in the second, read the phrase A swings to the group 
and ask if it makes sense. Give help if the word cards The 
and A need to be changed. Call on a child to complete the sen- 
tence by adding are and to read it to the group. Call on dif- 
ferent children to read the completed sentences. Follow the 
same procedure for completing the other pairs of incomplete 
sentences, giving help if needed. Praise the children for do- 


ing such a hard practice well. 


Comprehension: A worksheet. Distribute copies of worksheet 
Tr-9 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out that there are two parts to this 


worksheet. 


Name Wd 
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They are to cut the worksheet on the dotted line and do the top 
half of the worksheet first. Then they are to do the bottom 
half. Also point out that each word followed by a line is the 
beginning of an incomplete sentence. They are to complete each 
sentence by adding one of the three words in the boxes. Give 
the following directions: 1. Cut the worksheet in half on the 
dotted line. 2. Do the top half of the worksheet first. 3. 
Cut out the words in the boxes. 4. Read the first incomplete 
sentence. 5. Find the word that completes this sentence and 
place it on the line. 6. Follow the same steps to complete the 


next two sentences. 


Have the children read silently all their completed sentences 
to make sure the words are in the right place. Then have them 
paste the words on the worksheet. If there is time, the chil- 
dren should then do the bottom half of the worksheet, following 


the same directions given for the top half. 


PHONIC CLUES 


Review: The Sound of Initial 1. Tell the children that they 


are going to play a listening game. They are to keep their eyes 
closed as you read groups of three words aloud. Some of the 
words will begin with the same sound as let's and look; some will 
not. Say, "Now close your eyes and listen carefully. When you 
hear a word that begins with the sound of 1, raise your hand." 
When all eyes are closed, say each group of three slowly and 


distinctly. Pause after each word to allow the children time 
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to raise their hands, 


line fish lost 
lazy large can 
ride lady laugh 
like big look 
lion lock get 
down lemon letts 


The purpose of this exercise is to give informal practice in 
auditory discrimination. By having the children close their 
eyes you eliminate the possibility of their observing other 
children and imitating them. Do not expect them to respond 
correctly each time, and if they have difficulty listening with 


their eyes closed, repeat the groups of words a second time. 


Review: The Sound of Initial r. On the chalkboard write the 
word ride. Have the children read it aloud and tell you, if 
they can, that it begins with the letter r, Then say, "When 
you say a word that begins with the sound of r your tongue 
touches the roof of your mouth. Itm going to say pairs of 
words aloud. If they both begin with the same sound as ride, 
hold up your hand. If you arentt sure of a word say it quietly 
to yourself. Remember now, raise your hand only if both words 
begin with the sound of r." 

run rabbit round ring 

red rubbers ripe apple 


roll down ride fast 
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Phonic Clues: A worksheet, Distribute copies of worksheet 

Tr-10 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and have the children read the word at the top. 
Ask them to name the pictured objects (as you point to them in 


random order) so that you can identify any object they do not 


know. 
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Give the following directions: 1. Name one pictured object 
at a time to yourself. 2. If the name begins with the same 
sound as like, circle the pictured object. If the name does 


not begin with that sound, do not circle the pictured object. 


Df 


Phonic Clues: A worksheet. Distribute copies of worksheet 

Tr-11 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and have the children read the word at the top. 
Ask them to name the pictured objects as you point to them in 


random order. Identify any object they do not know, 


ride 


Give the following directions: 1. Name one pictured object 
at a time to yourself. 2. If the name begins with the same 
sound as ride, circle the pictured object. If the name does 


not begin with that sound, do not circle the pictured object. 


58 


STRUCTURAL CLUES 


Review: Contractions, Because the contraction Letts was intro- 
duced in this story, a brief review might be helpful. You might 
write Im on the chalkboard, leaving room for the apostrophe but 
not including it. Ask the children, "Who can tell me this word? 
(Give help if necessary.) Why do you think the two letters 

have a little space between them? Should something go in that 
space?" If a child says "a letter," accept that answer and write 
a small a in the space, Then ask, "If I take the letter a out 
(erase it), what do I put in its place?" If the children dontt 
say "a mark," write in the apostrophe and tell them what it is 
called. In case a child says "a mark" in answer to your first 
question about what goes in the space, write the apostrophe in 


and identify it. 


Follow the same procedure with Let s, leaving space for the 
apostrophe, having the children name the word, and asking them 


to tell you what should go in the space, 


RELATED ACTIVITIES 


Books for the Book Table. Two books of special interest to boys 


are George Zaffots The Big Book of Real Fire Engines (Grosset, 


1950) and Leonard Everett Fisher'ts Pumpers, Boilers, and Ladders 
(Dial Press, 1961). The bright-red illustrations in the latter 


show the development of fire-fighting equipment from hand opera- 
ted pumps to modern fire engines. Both are especially appropri- 


ate for viewing while the children are reading Trucks and Cars to 


Ride, 
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Picture Book to Read Aloud. Mike Mulligan and his Steam Shovel, 


by Virginia Lee Burton, Houghton Mifflin, 1939, When larger 


and newer construction machines threaten to make old-fashioned, 
smaller steam shovels obsolete, Mike Mulligan and his steam 
Shovel, Mary Anne, make a place where they are needed and useful, 
The pictures of construction in the city will be familiar to 
many urban children, This cheerful story has great appeal for 


boys. 


Picture to Talk About. After the children have read the story 


"Letts Watch," they will know why you displayed Picture 12 of 
the Paperback Portfolio. If they have not already identified 
the toy steam shovel and the dump truck, you might ask, "Who 
can tell us what that big toy is at the side of the picture? 
Why does it have a tall crane on top? What does the boy have 
in his hands? What is he doing with it? Why is he holding it 
above the dump truck? What is he dumping into the truck? If 
you look here (indicate on the picture), you will see strings 
going up the crane and over to the bucket in the boyts hands, 
Notice, too, the little handle near the bottom of the crane, 
(Point it out.) What is that handle for?" If the children 
dontt know, tell them that with this handle the boy can wind 
up the string. The string will then lift the bucket up. The 
string unwinds when he wants to dump the bucket, as in the 


picture, 


Very likely the boys will be eager to explain how the toy 
steam shovel works, You might let them take turns coming up 


and pointing out things in the picture as they talk about them, 
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They might even walk around the class with the picture so that 


all the children can see the strings and handle. 


A Cooperative Story. On their way to and from school the chil- 
dren might be encouraged to watch for trucks so that they can 
tell the class about them. From their comments you could de- 
velop a cooperative story, adding sentences to it on succeeding 
days. The children's names could be used in the story in such 
sentences as "Paul saw a mail truck. It was picking up the 
fata. Alice saw a milk truck." Each day you could help the 
children read what you had previously written down for them so 
that they could see how their story was developing. Being able 
to add to the story, the children will be motivated both to 


observe trucks and to participate in the story writing. 
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"LET'S HAVE A RIDE" 
Pages 15-18 
New Words: stop, p. 16; car, p. 17 
Supplies Needed: 
Pocket Chart 
Word Cards: a, are, big, can, car’, gO, going, have“, here, 


Lg Let eS like®, me, my, push, ride“, stop’, the, to, 


2 


truck, watch®, you 
Colored Cards: 12 
5 


Punctuation Cards: period~, question mark 

Phrase Strips: See Comprehension 

Story Chart: Words to Review 

Worksheets: Tr 12, 13, 14, 15; scissors and paste 


Paperback Portfolio: Pictures 13 and 14 


PREPARATION FOR READING 


Words to Review. Prepare the following story chart in advance. 
Have different children read one sentence at a time as you pass 
your hand under it. 

"Let's go on the swings. 


I will push you high." 


"T am going to ride on a big truck. 
My daddy is going on the truck. 
My daddy likes me to go. 
You can go. 


We will ride up high." 
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Then call on one child at a time to find and frame the follow- 
ing phrases in this order: 

Sentence 1: Let's go Sentence 5 on the truck 
Sentence 2: will push Sentence 6: likes me 
Sentence 3: going to ride Sentence 7: can go 
Sentence 4: My daddy Sentence 8: will ride 
Then have several children read the entire story aloud, as you 


pass your hand under each line. 


Presentation of New Words. "One of the new words you are going 

to learn today is what you should always do before crossing the 
street. It begins like stand and it means just the opposite 

of go. Who can tell us this word? Thatts right. The word is 

stop." Write it on the chalkboard and have the children repeat 


it after you. 


Say, "The policeman signals the cars to stop so that people 
can cross the street. When he wants you towit for the cars to 
go by, he signals you to . (Let the children say stop as 
you place your hand under the word.) When it is safe for you 
to cross the street, what does he say? That's right, he says 
tGolt You already know this word." Write the word go to the 
right of Stop. Have the children repeat the two words as you 


pass your hand under them, 


"When you are waiting to cross the street, what other things 
tell you when to stop and when to go?" (Traffic lights and safety 
patrols.) Talk about the rules of safety to be followed when 


crossing the street. Erase go from the chalkboard. 
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"Your second new word is the name of something you like to 
ride in. It has a front seat and a back seat, a steering wheel, 
and a motor. Who can tell me what it is? Thatts right. Itts 
acar," Write car on the chalkboard and have the children say 
it with you. Tell the children that car begins with the same 
sound as a word they already know. Write can above car on the 
chalkboard and have the children say both words. Underline the 
¢ in both words and have the children tell you the name of the 
letter if they can. Have the children say the words slowly 
several times and feel the way they press their tongue against 
the roof of their mouth and push the air out as they say the 
words. Erase the chalkboard and place the word card for car in 


the pocket chart. 


To review both new words, write the following sentences on the 
chalkboard, 
Stop the truck here, 
I will stop my car, 
You can ride my car. 
Call on different children to find and frame the new word or 
words in each sentence. Have other children read one sentence 


at a time, Then ask a volunteer to read all three sentences, 


READING THE STORY 


Have the children open their books to the contents page. Say, 
"The story you are going to read begins on page 15. Who will 


find numeral 15?" Have the children read the story title silently. 
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Then call on a child to read it aloud. "Let's turn to page 15." 
If the children dontt know the numeral 15, write it on the chalk- 


board, 


Page 15. Check to see that everyone has turned to the right 
page. Then say, "We have seen Greg and his truck before. Who 
is with him in this picture? Does Mike have a truck too? How 
can you tell? Why do you think he is kneeling down like that? 
What do you think Greg is doing? Can you guess what the boys 
are getting ready to do? Letts read the story title again to 


find out." Have the children turn to page 16. 


Page 16. Be sure that all the children have turned to page 16. 
You might say, "Now what are the boys doing? Are they still on 
the sidewalk? How do you know? What can you see behind the 
boys? I wonder what Greg is saying to Mike. Letts read silently 
and find out. Raise your hand if you want me to help you with 

a word." When the group is ready to read aloud, you might ask. 

a different child to read each sentence in turn, "Let's look 


at the next page." 


Page 17. "In this picture the boys are farther down the street. 
Do you think they pushed the car and truck? Are they still rid- 
ing or have they stopped? How do you know? How can you tell 
that Mike and Greg are having a good time? What do you think 
they are going to do now? Maybe we can find out if we read 


what Greg is saying. Let's read the page silently. Now who will 
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read aloud the sentence that ends with an exclamation point? Try 
to make your voice sound excited, Who will read the next sen- 
tence?" Call on different children to read sentences 2, 3, and 
4. Then have one or two volunteers read the entire page aloud 


before turning to page 18. 


Page 18. Ask a child to check to see that everyone is on the 
right page. "Tn this picture Mike and Greg look as if they were 
just starting to do something. Who would like to guess what it 
is? Why is Greg holding on to the steering wheel? Letts read 
the page silently to find out what Greg is saying to Mike. Who 
would like to read the first two sentences aloud? Who will 


read the last two aloud?" 


REREADING THE STORY 


Have the children turn back to page 16. Make sure they have 
found the right page. Ask, "Who will read what Greg says his 
truck can do? Who will read what he wants Mike to do? Now 
letts look at the next page. Who would like to read this page? 
Who will point out the exclamation point and the question mark? 
Now letts turn to the next page - page 18, Who will read the 
sentence that begins with You will? Who will read the sentence 


that begins with I like? Who will read the entire page aloud?" 
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READING SKILLS 


Word Recognition. Place the following word cards in the pocket 


chart, as shown here: 


stop like 
watch have 
ear stop 
like ride 
ride car 
have watch 


Nearby place the same number of colored cards. Have the chil- 
dren read the words silently; then call on several children to 
read them aloud. Name a word in the left-hand column, Call on 
a volunteer to come up, find this word in both columns, and 


cover each with a colored card, 


When all the words have been covered, change the position of 
several cards within a column, Then call on one child at a 
time to uncover a word in either of the two columns and read it 
aloud. If the matching word has already been uncovered, he may 
remove both words from the pocket chart. If it has not been, he 
must leave the word he uncovered in the pocket chart. Continue 


until all the cards have been uncovered and removed, 


Word Recognition. Place the phrase I can in the pocket chart. 


Below it place the word cards for my, push, stop, go, car, have, 
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a, ride, and watch, Have the children read the phrase silently, 
then aloud. Allow time for them to read the words silently, 


giving help if needed, 


Call on a volunteer to build a sentence by adding the words 
push my car to the phrase Iocan. Have him read the completed 
sentence aloud, and then return the added words to the bottom of 
the pocket chart so that they can be used again. Ask other 
children to build the remaining sentences, one at a time, as you 
say them. 

I can ride my car, 
I can stop my car. 


I can have a ride, 


Change the phrase in the pocket chart to read You can. Repeat 
the above procedure and have volunteers build the following sen- 
tences as you say them: 

You can ride my car, 
You can watch my car, 
You can watch my car stop. 


You can have a ride, 


Word Recognition: A worksheet. Distribute copies of worksheet 
Tr-12 (illustrated below) or prepare worksheets similar to it. 
This worksheet may be cut in half on the dotted line. Most of 
the children will be able to complete both parts in one work 
period. A few may need to do one half at a time. Give the 


following directions: 1. Start with the box at the left. 
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2. Read the first word in the left-hand colum. 3. Finda 
word that matches it in the right-hand column. Lh, Draw a 

line between the matching words. (Hold up your copy and illus- 
trate.) 5. Follow the same steps to match all the words in 
this box. 6. Read the first word in the box at the right. 
(Indicate on your copy.) 7. Find the matching word in the 
right-hand column and draw a line between these words. Follow 


the same steps to match all the words in this box. 


will ride ride daddy is here 


stop here tide my cor to stop 


tide down will ride to push is high 


ride my car stop here is big to stop 


Point out that the boxes on the bottom half of the worksheet 
contain phrases. Again the children are to draw a line between 
each phrase in the left-hand column and a matching phrase in 
the right-hand colum. (Indicate on your copy.) They are to 
finish the left box first and then do the right box. Mention to 


the children that in each of these boxes there is one phrase that 
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does not have a matching phrase. Therefore, they can match only 
three phrases in each box. There are only three lines to draw 


in each box. 


Comprehension. Build the following incomplete sentences in the 
pocket chart. 

Let's the car here. 

You have a big 

Are you going to ? 


Watch me 


Below these place the word cards for stop, car, push, truck, 
go, and ride. After the children read the first incomplete sen- 
tence silently, call on a volunteer to read it to the group. 


Then ask the children to read the word cards silently. 


Tell the children that you want them to find a word that will 
complete the first sentence. Ask them to raise their hands when 
they are ready to try. Call on a volunteer to come up, add one - 
word, and read the completed sentence to the group. Remove the 
added word card and let another child come up and add a different 
word to complete this sentence. Each sentence may be completed 
in more than one way. When a child makes a mistake, ask another 
child to help him. If the children do not see all the possibili- 


ties for completing a sentence, go on to the next one. The 


value of this exercise is the training it provides in using 


context clues and in making choices. 
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Comprehension. For this practice you will need to prepare, in 


advance, the following phrase strips: 


Can you going to ride here? 
Will you ride the truck? 

Are we have to push? 

stop the car? ride the car? 


Place the phrase strip for Can you, Will you, and Are we in the 
pocket chart at the upper left, one below the other. Place the 
remaining phrase strips in random order at the bottom of the 
pocket chart. Call on different children to read each phrase 

as you pass your hand under it. Then say, "Let's see how many 
sentences you can build with these phrases, Who would like to 
build the first one at the top of the pocket chart?" Call ona 
volunteer to add a phrase to Can you and read the completed sen- 
tence. If he built a sentence, praise him and have him return 
the phrase strip to the bottom of the pocket chart. If he didn't 
build a sentence, help him to see why the two phrases don't go 
together, Then give him a second chance. Continue in the same 
manner, letting the children add as many phrases to Can you and 
Will you as they think possible. Three sentences can be built 
with Can you and four with Will you. Only one sentence can be 


built with Are we, 


Comprehension: A worksheet. Distribute copies of worksheet 


Tr-13 (illustrated below) or prepare worksheets similar to it. 
Hold up a worksheet and potnt out that the first line in each 


of the six boxes is an incomplete sentence, The children are 
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to find the phrases that will complete the sentence and circle 
them. Give the following directions: 1. Begin with the first 
box at the left. 2. Read the incomplete sentence at the top of 
the box. (Indicate My truck on your copy.) 3. Read the first 
phrase below it. (Indicate is big.) 4. If this phrase com- 
pletes the sentence, draw a circle around it. (Read aloud My 
truck is big to show that is big completes the sentence. Point 
out that the children would, therefore, draw a circle around 

is big.) 5. Read the other phrases in the box. Circle only 


the phrases that complete the sentence. 


going to? 


up high? 


Tell the children to follow the same steps to do each of the 
Six boxes, If you think the children need further help with 
the directions, copy on the chalkboard the incomplete sentence 
and phrases in the first box. Have the children do this first 


exercise with you. Since this worksheet requires careful reading, 
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after the children have finished it, you will probably need to 
go over it with them so that they can see where they have made 


mistakes. 


Comprehension: A worksheet. Distribute copies of worksheet 
Tr-14 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the six sentences in the boxes at 
the bottom of the worksheet. Tell the children that they are to 
arrange these sentences (on the lines above) so that they will 
tell a story. The children must decide which sentence should 
come first (to go on line 1), which should come second (to go 

on line 2) and so on. Since several arrangements are possible, 
you might encourage the children to place the sentences as they 


would tell the story. 
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You have a truck. 
Let's ride here. 


Give the following directions: 1. Cut out the boxed sentences 


at the bottom of the worksheet. 2. Choose the sentence you think 
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Should come first and place it on line 1. 3. Choose the sen- 
tence you think should come second and place it on line 2. 

4, Continue to place the rest of the sentences in the order 
you think they should come. 5. Read all the sentences to 

make sure they tell a story. Then paste them on your worksheet. 
After the worksheets are completed, allow time for the children 
to read and compare the stories they have built with the sen- 


tences, 


PHONIC CLUES 


The Sound of Initial c. Write the word car on the chalkboard, 


as you say it. "When you say car, your tongue presses against 
the top of your mouth, as you push the air through. Listen as 
I say, 'tcotton candy.! Now say it with me and feel your tongue 


go up and the air push through." 


Explain that the beginning sound of these words is the sound 
of the letter c. (Underline the c in the word car.) If anyone 
in the group has a name that begins with the same sound as the 
c¢ in car, write the name on the chalkboard, say it, and under- 


line the C. 


Tell the children that you are going to say several pairs of 
words. The first word will begin with the same sound as car; 
the second word may not. When they hear a word that begins with 


the sound of c, they are to raise their hands. Say the words 


74 


slowly and distinctly, allowing time for the children to respond. 


call ear 
coat look 
cat ball 
cup hop 
car far 
can cake 


The purpose of this exercise is to give informal practice in 
auditory discrimination. Do not expect the children to respond 
correctly each time. You can repeat the above words or add 


other words if more practice is needed, 


Phonics: A worksheet. Distribute copies of worksheet Tr-15 
(illustrated below) or prepare worksheets similar to it. Hold 
up a copy and have the children read the word car at the top of 
the worksheet. Then ask them to name each pictured object as 
you point it out. Explain that the names of some of the pictured 
objects begin with the same sound as car. Some of the names do 
not. Give the following directions: 1. Say the name of each 
pictured object quietly to yourself. 2. If the name begins 
with the same sound as car, draw a circle around the pictured 
object. If the name begins with a different sound, do not draw 
a circle around the pictured object. When the children have 
completed the worksheet, check their work or let them check 


with their neighbor. If they did not do well, try to give 
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further practice in oral discrimination of the sound of initial 


Cc. 
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STRUCTURAL CLUES 


Review: Punctuation. Have a book monitor pass out copies of 


Trucks and Cars to Ride. Ask the children to open their books 
to page 17. Write the numeral 17 on the chalkboard and make 


sure that everyone has turned to the correct page. 


Give the children time to read the sentences Silently. Say, 
"On this page are many of the little marks you have been learn- 
ing about. Letts see how many you can remember. Who will find 
the marks that show where Mike begins talking? Where are the 
marks that show where he stops? Who will read aloud a sentence 


that ends with a period?" Ask a different child to read another 
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sentence that ends with a period. "One of the sentences ends 


with an exclamation point. Who will read this sentence to the 


group? Who would like to read the sentence that ends with a 
question mark?" Give help if needed with the reading and the 


expression. 


Say, "There is one more little mark on this page. It is 
called an apostrophe and it takes the place of a missing letter 
in a word. Who will come up here and frame it in my book so 
that everyone can see?" Praise the children and remind the 
group - unless a child can tell you - that we call this word 


a contraction. 


RELATED ACTIVITIES 


Picture Book to Read Aloud. Make Way for Ducklings by Robert 
McCloskey, Viking, 1941. The text is as charming as the pic- 
tures, and together they tell a delightful story of how a mother 
duck and her ducklings make their way across Boston to the 
Charles River. Before they reach their destination, they have 
some exciting experiences with people and cars. The universal 
appeal of the story and the large, easy-to-see pictures make 
this an excellent book to read to the entire class. As you 
read, you will, of course, show the pictures. They merit a 
closer look, however, for the excellent details convey not only 
the antics of the ducklings but also the houses, street, and the 
people of Boston - including the policemen directing traffic. 


Encourage the children to notice these details, point them out, 


and comment on them. 
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Bulletin Board Display. If the boys ~ with the help of the 


girls - enjoyed the bulletin board activity suggested on page 19, 
you might choose other boys to do the same kind of display with 
pictures of cars cut out of magazines or drawn by the children. 
A number of nationally-circulated magazines feature half and 
full-page advertisements of domestic and foreign cars. If the 
chidlren in your class do not have access to such magazines at 
home, ask for donations from teachers in the school. Set aside 
time for the boys to identify the cars and share what they know 


about them. 


Observing and Reporting. To encourage both the girls and the 


boys to discover interesting things in the city, you might set 
aside a few minutes of the "news" period to let the children 
talk about the cars they saw on the way to and from school. You 
could write their observations on the chalkboard and, later, 
transfer them to chart paper, gradually developing a cooperative 


story, as suggested on page 60. 


Pictures to Talk About. Cars as well as trucks are important 


city helpers, especially the police car and the ambulance shown 
in Pictures 13 and 14 of the Paperback Portfolio. These cars 
were chosen especially because too many children know very little 
about the purposes these cars serve, except what they have gath- 
ered from watching television programs or have overheard at 

home or on the street. These pictures can be used to encour- 

age in the children their understanding of these important 


city helpers. Above all you could encourage in the children 
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more positive attitudes, especially toward police officers. 


Even though police cars differ somewhat from one city to 


another, the children will probably have no trouble identifying 
the car in Picture 13, particularly since this picture also 
shows a policeman getting into the car in front of a police 
station. You might begin by asking the children what is hap- 


pening in this picture. Then lead them to identify the man, 


the car, the building (help them if needed), and such background 
details as the telephone booth, the telephone inside it, and 

the lights on the police station. Then let the boys point out 
as many of the special features of the police car as they can. 
You may need to explain that the large antenna on the car makes 
it possible for the officer driving the car to talk by radio 
with police headquarters or with the officer on duty at the 
station. (Most children will have seen, on television, a squad- 
car policeman speaking into a small microphone near the steer- 
ing wheel. ) Also help the children to see the purpose of the 


spotlights on the top of the car. 


During the discussion you might supply as much of the following 
information as you think will interest the children: Hach 
squad-car policeman patrols the section of the city assigned to 
him. He helps the other policemen in the section to make this 
part of the city a safe and happy place to live in. It is his 
job to stop people who are causing trouble, taking things that 
don't belong to them, or destroying other people's property. If he 
sees someone who needs help, he will stop his car, find out what 


is wrong, and through his radio, get the kind of help this person 
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needs. Also through his radio he learns from the police station 
where his help is needed. During rush hour he may have to direct 
traffic at a busy corner. There may be a fire in his section, 

and he must clear the street so that the fire engines can come and 
put it out. There may be an accident, and he must help the ambu- 
lance get the injured person to a hospital so that he can be cared 
for. A small child may be lost and must be found and returned 
home safely. The squad-car policeman drives many miles a day 


helping the people who live in the part of the city where he works. 


If the children do not recognize the ambulance shown in Pic- 
ture 14, you might remind them that this car has a siren, like 
a police car, so that automobiles and trucks will Let: it pass, 
The siren also warns people to wait on the sidewalk or to hurry 


if they are already crossing the street. 


The children will be able to see that the ambulance in the pic- 
ture is going faster than the car on the left. You might begin 
the discussion by letting the children point out as many of the 
following features as they can: the extra length of the ambu- 
lance, the raised roof with the name on it, the pair of lights 
on either side, and the revolving light in the center. Encour- 
age the children to see the similarity between this center light 
and the light on the police car. You might tell them that the 
driver turns it on with the siren when he is answering an emer- 


gency call and must hurry. 


Help the children to see the two men in the front seat of the 


ambulance. They will know that the man at the wheel is the 
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driver; they won't know that the other man is the medical stew- 
ard or attendant. He is trained to care for the person who must 
pe taken to the hospital in the ambulance. In this picture he 
is riding with the driver because they are going Go” pick. up 4 
sick or injured person. After they have placed this person in 


the ambulance, the attendant must ride back there with him. 


If the children do not notice the curtains at the car windows, 
you might point them out and explain that if the patient is very 
sick, the attendant can draw the curtains to make the patient 
more comfortable or to keep people from looking in. You might 
also tell the children that in this part of the ambulance there 
is a bed for the patient and a seat for the attendant. On the 
bed is a stretcher, which is something like a mattress with 
handles. The attendant and driver will use the stretcher to 
carry the sick or injured person to the ambulance bed. When the 
ambulance reaches the hospital, they will lift the person out 


of the ambulance on the stretcher. 


The reason for telling the children about the ambulance is to 
reassure them, not to frighten them. When they see an ambulance 
on the street, they will know that it is going to help someone. 
Many times it will not be hurrying with its lights flashing and 
its siren making a loud noise. Then it may be taking someone 
home who is getting well or taking a crippled child for treat- 


ments so that he will get better. 
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"WE ARE GOING FAST" 
Pages 19-22 
New Word: fast, p. 19 
Supplies Needed: 
Pocket Chart 


Word Cards: a, am, are, can, car, daddy, down, fast>, gor, 


ee eee meme emt enemas” seen —— 
——— ce ee een” eam 


swings, the, truck, we, will, watch, you 
Punctuation Cards: period, question mark? 
Phrase Strips: See Word Recognition 
Worksheets: Tr 16, 17, 18, 19 
Paperback Portfolio: Picture 15 


Color Motion-Picture Film: Trucks and Cars to Ride 


PREPARATION FOR READING 


Words to Review. Build the following incomplete sentences in 
the pocket chart: 

a going. 

My daddy ss going... 


We going. 
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Below this place these word cards for the question mark (3), 
and for is, are, and am. Have a different child read each in- 
complete sentence and word as you pass your hand under it. Tell 
the children you want them to be detectives and find the one 
word that will complete each of these sentences. Call on a vol- 
unteer to come up, choose a word, place it in the first incom- 
plete sentence, and read the sentence to the group. Have the 
other children decide if he has chosen the right word. If he 
hasn't, let another child show him the right word. Give help 
if needed. Continue in the same manner with the remaining sen- 
tences, Then have other children read the completed sentences, 
Help the group to see that only am can go with I, is with My 


daddy, and are with We. 


Say, "These sentences are statements. They tell you something. 
Now let's change them to questions, I!11 help you with the first 
one," Call on a volunteer to come up, change the word cards so 
that the sentence will read Am I going. Have him turn the am 
ecard over to the beginning capital form, Have another child re- 
move the period and add the question mark, Continue guiding the 
children in changing the statements to questions. You will prob- 
ably have to remind the children to reverse word cards when they 


do or do not need the initial capital letter form. 


Call on a child to read each sentence aloud before asking a 
volunteer to change it to a question, After each question is 


completed, have a different child read it to the group. 
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Words to Review. Place the word card for Letts at the upper 
far left in the pocket chart. Below it place the word cards 


omen eons “ean stain 


down, 


Allow time for the children to read the words silently. Then 
have several children read them aloud. Explain that you will 
say a sentence that begins with Letts. When they think they 
can build it with the words in the pocket chart, they are to 
raise their hands. You might let two volunteers come up and 
work together, a different pair for each of the following sen- 
tences: 

Letts stop the truck, 
Letts stop the car, 


Letts ride down here, 


When the first sentence is completed, ask a third child to 
read it to the group. Return the added word cards to the bottom 
of the pocket chart so they can be used again. When the chil- 
dren have built the other two sentences and read them, remove 
the word card for Letts and return the other word cards to the 


bottom of the pocket chart. 


Place the word card for Watch at the upper far left. To the 
words already in the bottom of the pocket chart, add me, my, and 


gO. Following the above procedure, have the children build the 
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following sentences, one at a time, as you say them. 
Watch the truck go. 
Watch me ride. 
Watch me stop my car. 


Watch my car go. 


Presentation of New Words. "There is just one new word in your 
next story. This word tells how you run when you are ina race. 
You run . (Let the children say the word.) Thatts right! 
You run fast." Write the word fast on the chalkboard and have 


the children repeat it after you. 


"Letts listen to the sound of the word fast." Ask the chil- 
dren to watch your lips as you say fast. Have them say the 
word several times, watching each otherts lips. Help them to 
see that when they start to say fast, they blow air out between 
their upper front teeth and their lower lip. "Watch me as I 
say, 'Find the funny fish.! Now say it with me and feel the 
air passing between your teeth and your lower lip." Have the 


children repeat this nonsense sentence several times. 


Explain that fast, find, funny, and fish all begin with the 
sound of the letter f. Underline the f in the word fast. If 
any of the childrents names begin with the letter f, write them 
on the chalkboard, underline the F, and have the children re- 


peat them after you. 
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Build the following sentences in the pocket chart or write 

them on the chalkboard: 

Let's go fast. 

I like a fast ride. 

How fast can you go? 
Call on different children to come up and frame the word fast 
in each sentence. Have other children read the sentences as 
you pass your hand under them. Elicit from the children what 
it means to go fast. Help them to suggest things that go fast, 


Such as cars, airplanes, rockets, trains, motorcycles, etc. 


READING THE STORY 


Page 19. Have the children open their books to page 19. (Write 
the numeral 19 on the chalkboard.) Make sure that everyone has 
found the right page. Begin by asking, "Who is riding in the 
car now? Who is in the truck? What is Mike riding? Look at 
Kenneth. Is he riding or standing still? Why is one knee 
higher than the other? Look at Mike. How is he making his 
wagon go? What else can you see in the picture? What do you 
think the boys are getting ready to do? Letts read the story 
title. Maybe it will tell us. Who will read the title aloud?" 


Have everyone turn to page 20. 


Page 20. Ask, "Has everyone turned to page 20? (Have the chil- 
dren point to the page number.) How many children do you see in 


this picture? Who will tell us their names? Why do you think 
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Elena and Wendy are standing there? What do you think Kenneth 
and Greg are getting ready to do? Why do you suppose Mike is 
waving his hand and calling to the boys? Let's read the entire 
page silently and find out what Mike wants them to do." Be- 
fore the oral reading, call attention to the exclamation points 
at the end of the first two sentences. "Is Mike excited or 
does he want his friends to pay attention? I'm sure one of you 
boys can read this sentence the way Mike said it. Who would 
like to try?" Have another boy read the second sentence, and 
one or more children read the entire page. Then ask the chil- 


dren to look at the next page. 


Page 21. If the children have learned the numerals, you might 
let a child tell you the page number and point it out to the 
group. "Now the children have moved to another place for their 
ride, The three boys seem to be in a line. When you are play- 
ing, why do you line up? Now who can guess what the boys are 
going to do? Mike is saying something to Kenneth and Greg. 

Read the page silently. Now who will read aloud what Mike says?" 
Ask one or two children to read the page aloud. Help them with 


any words they do not know. Then have everyone turn to page Faas 


Page 22. Have each child check the page with a neighbor, "In 
this picture you see only Mike. What makes you think he is 

ahead of the other boys? How is he making his wagon go fast? 

How is he steering it? What do you think he is calling to Kenneth 


and Greg? Please read silently what he is saying." You might 
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have three children read the sentences aloud, one at a time, and 


then have one child read the entire page. 


REREADING THE STORY 


Have the children turn back to page 20. Ask, "Why did Mike 
ask the boys to stop? What does he want them to do with him? 
Who will read aloud the two sentences that begin with Stop? Try 
to show with your voice that he wanted them to pay attention. 
Who will read the next two sentences? Now I would like a boy 
to read what Mike is saying on page 21." Call on one or two 


children to take turns reading page 22 aloud. 


READING SKILLS 


Word Recognition. This exercise provides practice in discrim- 
inating between words that are similar in appearance. In the 
pocket chart, place word cards for the following pairs of words, 


as shown here: 


watch will 
me my 
Letts Look 
Here How 
going swing 


As you place your hand under the words (in random order), have 
the children read them aloud. Then say, "We are going to play 
a game called '!Itd like, Each of you will have a chance to 


name a word in the pocket chart for the person sitting next to 


88 


you to remove and give to me. I'll start the game to show you 
how we play it." Say "Itd like" and name one of the words in 
the left column. Have the first child at the left of the group 
come up and remove the word and give it to you. Then it is his 
turn to say "Itd like" and name a word for the second child to 
remove. Continue in this manner until only one card remains in 
the pocket chart. Then add the following pairs of words and 


continue with the game. 


can car 
fast stop 
daddy down 
have like 
ride slide 


Word Recognition. In the pocket chart place the following phrase 
strips prepared in advance: 

the fast truck 

ride fast 

going fast 

the fast car 
Give the children time to read the phrases silently. Then, as 
you say one phrase at a time (in random order), have a child 
come up, find the phrase, read it to the group, and take the 


card to his seat, 


When only one phrase strip is left in the pocket chart, add 
the following phrase strips: 
slide fast go fast 


stop fast the fast ride 


89 


Again allow time for the children to read the phrases. Follow 
the above procedure until all phrases have been read and removed 


from the pocket chart. Have a child collect the phrase strips. 


Word Recognition: A worksheet. Distribute copies of worksheet 
Tr-16 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the phrases at the left and the sen- 
tences that follow the phrases. Also point out that each phrase 
is part of the sentence that follows it. (Illustrate by reading 
the phrase a fast ride, reading the sentence Letts have a fast 
ride, and placing your finger under the phrase in the sentence.) 
Say, "In this practice you are to draw a line under the phrase 

in the sentence that matches the phrase in front of the sentence," 


Have a child draw the line on his worksheet and show the group. 


Nome We 

a fast ride Let's have a fast ride. 

how big Look how big my truck is. 

ride on Watch me ride on the car. 
The car is Stop! The car is here. 

My daddy likes My daddy likes big trucks. 
watch big trucks 1 can watch big trucks here. 
I'm going fast | I'm going fast on my car. 


Give the following directions: 1. Read the first phrase, 


2. Read the sentence that follows it. 3. In this sentence, 
% 
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find the phrase that matches the one in front of the sentence, 


Draw a line under the phrase in the sentence. 


If you think the children need more help with the directions, 
have them find the phrase in the second sentence and place their 
finger under it so that you or a helper can check it before they 


draw the line, 


Comprehension. In the pocket chart place two word cards for 


Stop, one below the other. Below these place word cards for the 


period (2) and for the (2), truck, here (2), car. 


Allow time for the children to read the words silently; then 
have several children read them aloud. Tell the children that 
you want them to complete both sentences by adding words from 


the bottom of the pocket chart. 


Call on a volunteer to come up, build the first sentence, and 
read it to the group. Have a different child build and read the 
second sentence. Remove the word cards for Stop and return the 


rest of the cards to the bottom of the pocket chart. 


Place the word cards for Push, Ride, and Watch above and at 
the left so that the children can complete three more sentences 


with the words in the bottom of the pocket chart, 


Comprehension: A worksheet. Distribute copies of worksheet 
Tr-17 (illustrated below) or prepare worksheets similar to it. 


Hold up a copy and point out the incomplete sentences at the left 
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and the three words after each sentence, Explain that the chil- 
dren are to find the word that completes each sentence and put 
an X in the little box in front of the word. To demonstrate 
this new procedure, write the following example on the chalk- 
board: 

L]to. 

Here I CJup. 

[]go. 

Ask a child to come up and help you complete this example. 
Have him start with Here I each time, adding first to, then up, 
and then go. Have the group participate in the decision that 
to and up do not make sense. Only go completes the sentence. 
Help the child make the X in the little box, Leave the example 


on the board for the children to refer to as they do the work- 


sheet. 


CO sia [K] high. 
Push the 4) swing. isokiup O bis. 
O going. Oo how. 
D »y. R) 
Watch [] we. Here we [_] om. 
I) ve. Ou 
co. [] look 
Ride the (CJ stop. I'm going to [7] like. 
Cy con. OO bik 
OC sia C1 vp. 
Stop the [_] wotch. tes [[] on. 
® truck. K) s°. 


You may need to review the directions as the children again 


look at your copy of the worksheet. When the worksheets are 
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completed, try to find time to check them with the children and 


clear up any misunderstandings. 


Comprehension: A worksheet. Distribute copies of worksheet 
Tr-18 (illustrated below) or prepare worksheets similar to it. 
Hold up a copy and point out the first incomplete sentence at 
the left and the four phrases which follow it. Explain that 
the children are to make an X in front of each phrase that will 


complete this sentence. 


Oo the car. 

[X] down here. 
Let's ride 

LF ofast side 

[1] on the truck. 


C) 2 fost ride. 
DY] side fost. 

n 
nd] watch you. 
push the truck. 


QR] « fost ride. 
[X] to ride up here. 


We will have 


() down here. 
KX] te stop. 


O watch me, 
[R] 10 Fide @ cor. 
iy4] my daddy. 
Oo how fast. 


Give the following directions: 1. Read the first incomplete 
sentence with the first phrase. (Letts ride the C40): Oy. TE 
the phrase completes the sentence, make an X in the box in front 
of the phrase. 3. Read the incomplete sentence with the second 
phrase. 4, Again make an X in the box if the phrase completes 
the sentence. 5. Do not make an X if the phrase doesn't com- 


plete the sentence. (You may need to illustrate by having the 
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children read Let's ride with a fast ride.) 6. Follow the 


same steps as you complete the other incomplete sentences, 


If the children did worksheet Tr-17, they should be familiar 
with the procedure. If they didn't, write the first worksheet 


exercise on the chalkboard and have the children do it with you. 


PHONIC CLUES 


The Sound of Initial f. Write the word fast on the chalkboard 
and have the children read it. Underline the f and remind the 
children that the word fast begins with the sound of the letter 
f£. Also review with them the way they make this sound: blowing 
the air out between the upper teeth and lower lip. Have the 
children repeat "Find the funny fish" and listen to the beginning 
sound, Then say, "I'm going to say pairs of words. The first 
word will begin with the same sound as fast; the second word may 
not. You will have to listen carefully. If the second word be- 
gins with the sound of f, raise your hand. Don't raise your 
hand if it begins with another sound." Say the words Slowly and 
distinctly, pausing long enough after each word for the children 


to respond, 


foot boy 
face fish 
food good 
find dish 
fat fall 


fun run 
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If the children have difficulty distinguishing between a word 
that begins with the sound of f and a word that doesn't, have 


them say the word and feel the way they make the beginning sound. 


Phonics: A worksheet. Distribute copies of worksheet Tr-19 
(illustrated below) or prepare worksheets similar to it. Hold 
up your copy and have the children read the word go above the 
pictures. Also have them name the pictured objects as you point 


to them, 


Give the following instructions: 1. Name the first pictured 
object quietly to yourself, 2. If the name begins with the 
same sound as go, circle the pictured object. 3. If the name 
begins with a different sound, do not circle the object. My 
Follow the same steps with each pictured object on the work- 
sheet, You might let pairs of children compare their work be- 


fore handing them in for you to check, 
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STRUCTURAL CLUES 


Review: The Third-Person Singular Verb -~S Ending. In a column 
on the chalkboard write the names of four children in the group. 
Intersperse the pronouns I, You, and We. On the chalkrail place 
the word cards for swing, swings, ride, rides, like, likes, and 
Stop, stops. Tell the children you want them to choose the 
words on the chalkrail that will go with the words you wrote on 
the chalkboard. Begin by reading the names and having the chil- 
dren read the pronouns. Then have them read the words on the 
chalkrail. Elicit from them that one word in each pair has an 
~S at the end. Ask a volunteer to come up, choose a word to go 
with the first name on the chalkboard, and hold it after the 
name. Read the phrase he has built and ask the children if it 
sounds right. If it does, write the word after the name, and 
have the volunteer place the word card on your desk, If the 
phrase doesn't sound right, have him try the other word in the 
pair. Again read the phrase, let the &roup approve it, and 


write the word after the name. 


Continue in this manner until one form of each verb has been 
written after each name and pronoun. Some of the children may 
realize early in this exercise that the -S ending verbs go 
with the names; the other verbs go with the pronouns. Dontt 
emphasize this principle as the children are doing the exercise, 
Rather, let the children feel that they are doing a kind of puzzle, 


and if one word in the pair doesntt sound right, they can try 
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the other word. After this exercise is completed, have dif- 
ferent children (1) frame each word that was added, (2) tell 
if it has an -s ending, and (3) tell if it follows a name. You 
then should be able to elicit from the children the observation 
that each word that follows a name has an -s ending. Each word 


that follows I, You, and We does not have an -s ending. 


RELATED ACTIVITIES 


Poem to Read Aloud. "The Gold Tinted Dragon" by Karla Kuskin, 


from In the Middle of the Trees, Harper, 1958, This poem will 
add a bit of imaginative spice to "We Are Going Fast" and will 
delight young children by its strong rhythm and subtle rhyme. 
As you read the poem aloud to yourself, you will see that the 
first three lines are one sentence, the next three lines are 
another. Being aware of these thought sequences will help you 
to do a more effective reading when you share this poem with 


the children. 


ous 


"THE GOLD-TINTED DRAGON" 


Karla Kuskin 


Whatts the good of a wagon 

Without any dragon 

To pull you for mile after mile? 

An elegant lean one 

A gold-tinted green one 

Wearing a dragonly smile. 

Youtll sweep down the valleys 

Youtll sail up the hills 

Your dragon will shine in the sun 

And as you rush by 

The people will cry 

"T wish that my wagon had one}" 
From In the Middle of the Trees, by Karla Kuskin 


Copyright © 1958 by Karla Kuskin 
Harper & Row, Publishers 


The children will probably want to hear the poem read a second 
time. Then you might take advantage of the motivation it pro- 
vides for a creative art activity. Stimulate their imagination 
by having them tell what they think a dragon looks like. Is the 
wagon an ordinary one, like Mikets, or is it a special wagon - 
maybe big enough for several children? Then say, "I think you 
can make a picture to go with our poem. It would be fun to hang 
dragon pictures in our room for other children to see." Provide 


large pieces of drawing paper or newsprint and boxes of crayons. 
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Note: If the children like this type of poetry, get the book 
from which this poem was reprinted. After you have read some of 
the other poems to the class, place it on the book table so that 


the children can enjoy the delightful pictures. 


Picture to Talk About. Picture 15 of the Paperback Portfolio 
will surely arouse the children's curiosity. To allow time for 
the children to form their’own opinions about why the girl is 
unhappy or angry, you might have the picture on display when the 
children enter the room. Try to find an opportunity to suggest 
that the picture tells a story, and that later in the day you 


would like them to tell you what they think the story is. 


According to the photographer who took the picture, the little 
girl was having a wonderful time pretending she was the driver 
of the play bus or car. Of course her friend, the little boy, 
wanted to join the fun. She was more than willing to have him 
as a@ passenger, but he had other ideas. He announced that men 
drive and women sit behind, and proceeded to carry out his de- 
cision. The pleased expression on his face shows that he feels 
no compunctions about his high-handed actions nor any concern 
over the girl's obviously vocal protests. Knowing what really 
happened, during the discussion you might raise the question of 
who they think was in the toy bus first. Was the girl unhappy 


because the boy wouldn't take turns being the driver? Was she 


the one who was unwilling to take turns? Of course, if the 
children have stories of their own to tell, you can just listen. 
They are learning to draw inferences and conclusions = skills 


which are important in reading stories as well as pictures. 


29 


Before you put the picture away, have the children talk about 
what the toy truck was made from, what is in front of it, what 
they think is behind and to the left of it (perhaps an old lamp 


shade), and where they think the children are playing. 


Viewing the Color Motion-Picture Film Trucks and Cars to Ride. 
aaa 


Having read about the race in Trucks and Cars to Ride the chil- 
dren will enjoy, even more, the race pictured in the film. You 
might ask them to notice particularly which boys were in the 
race and if they were racing at the same place as in their reader. 
Who made sure they started at the same place and time? How did 
he tell them when to start? How did he show them that the race 
was over? Does the film show who won the race? What do they 
think the boys told the man when he asked them about the race? 
After the viewing, ask if the boys were racing downhill. Why 
would that be dangerous? Guide the discussion to bring out the 
safety precautions which children on trucks, cars, and wagons 


must observe when riding in the city - even on the sidewalk. 
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END-OF-BOOK ACTIVITIES 


Story Dramatization. "The Truck Ride" in Trucks and Cars to 


Ride (page 7) is suitable for dramatization if the children in 

your class are reasonably imaginative and verbal and, with your 
help, can extend the action and dialogue of this story. Such a 
dramatization will add more meaning to the story and to the re- 


lationship between the boys and Greg's father. 


Motivation and Planning: Prepare for the dramatization by having 
"the Truck Ride" read to the class by a good reader. Ask him 
(preferably a boy) far enough in advance so that he has time to 
reread the entire story aloud to you or to a parent or friend. 
Also make sure that the children are quiet and attentive as he 
reads. When he has finished reading the story to them, you 

might say, "We are going to do something special today. We are 
going to act this story out." Proceed at once to involving them 
in the planning, which is important if the children are going 


to participate with success. 


The Sequence of Action: Ask, "In this story, what happens first? 


The boys see Daddy and the truck.) What happens second? (They 


“— 


ask and receive permission to ride with him in the truck.) What 
happens third? (He helps them to climb up into the cab of the 
truck. ) What happens fourth? (He goes around to the other side 
of the truck, gets in, closes the door, and prepares to drive 


the truck.) 
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The Setting for the Dramatization: To initiate suggestions you 
Se ee ee ee eS 


might ask, "How can we act our story out in our room? Where do 

we have room for the trucks? Who would like to show us where 

the truck might go? Where is the Sidewalk where the boys are 
talking to Greg's daddy? What can we use for a make-believe eruck?" 
(A bench or three chairs is all that is really necessary. En- 


courage the children to imagine the rest.) 


The Dialogue: Again remind the children that in the book the 
story begins when Greg introduces Kenneth to hig daddy. "Who 
will tell us what Greg said to Kenneth? What did he say to his 
daddy? Let's pretend that daddy has gone into the house, and 
the boys are waiting beside the truck for him to come out. What 
might they be talking about? Maybe Greg is telling Kenneth what 
his daddy does with the truck. Who will tell us what he might 
say?" Continue to help the children work out each step in the 
action and imagine the dialogue that might accompany it. (The 


dialogue is determined by the action.) 


The Properties: If a hoop the size of a steering wheel is avail- 
able, you might let the children decide to use it. Otherwise, 
ask the children to illustrate how they would pretend to have a 
steering wheel. Boys are good at pantomiming such actions as 


turning on the ignition, shifting gears, and steering. 


The Characters: You might select three able children to play 
the parts of Greg, Kenneth, and Greg's daddy, let three children 


volunteer, or call on three children in the order of seating. 
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In the latter case you might say to the first child, "Which of 
the three characters would you like to be: Kenneth, Greg, or 
Gregts daddy?" When he has chosen, let the next child choose. 


If a child prefers not to participate, ask other children in 


Turn . 


Then you might say to the children not chosen as characters, 
"Letts see what a good audience we can be. Why should we sit 
quietly and not talk? Should we tell our actors what to do? 

No, that would spoil our play. But I do want you to watch care- 
fully what they do and listen to what they say. After the play 
is over, L will ask you to tell us what you liked and what you 


think we could do better the next time." 


Have several children set up the chairs or bench to be used as 
the truck. Have the actors take their places, Then say, "I 
think we are ready to begin our play. Who will tell us what we 
decided would be a good beginning for our play? Which boy speaks 
first? What does he say?" As soon as the actors seem confident 
about beginning, let them go through the dramatization as well 
as they can, as you sit with the children. If they leave out 
part of the planned action and dialogue, make a mental note of 
the omissions and lead the other children to suggest them during 


the evaluation. 


Evaluation: Encourage the children who served as the audience 
to tell, first, what they liked about the dramatization and what 


each character did well, Find things that you, too, can praise, 
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and compliment both the actors and the audience. Then, as sug- 
gested above, elicit from the children any suggestions for im- 


proving the next dramatization. 


Replan and Replay: Make sure the children understand any addi- 
tions or changes to be made before letting three new children 
choose the parts they want to play. Since each dramatization 
and evaluation takes so little time, you might repeat it a third 
time. Encourage each set of characters to show how they think 
Greg, Kenneth, and Greg's daddy would act and speak, but empha- 


size that they will have to follow the steps planned earlier, 


As soon as you feel the children are dramatizing the story well, 
you might encourage them to extend it by making up additional 
action and dialogue. For example, they might plan where the boys 
are going in the truck, where they stop, how they get out, and 
what they see. Also have them invent the dialogue to accompany 


this action, 


Pictures to Talk About. The first of these - Picture 16 of the 


Paperback Portfolio - should stimulate a good discussion. As 

the children can see, the car trailer shown here is loading cars 
at an airport. With help they can see the tail fin and wings 

of one plane - even the jet engine under the wing. After one 

of the boys has identified this truck, let others in turn tell 

the group how many cars have already been loaded. Are they all 
facing the same way? How many more cars do they think the trailer 


will carry? What is the driver doing with the car at the end of 
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the trailer? How will he get it on the trailer? Is there room 
on the rack on top? If not, where will he put it? If the chil- 
dren dontt know how the cars are held in place when the trailer 
is moving, you may have to explain that they are chained to the 
rack, If the children look closely, they can see a loop of chain 


under the front wheels of the first car, 


Let the children point out as many things about the trailer as 
interest them, including the cab under the first car and the 
many wheels. You might point out that trailers like these move 
cars hundreds of miles from one city to another, They pick up 
cars that have been brought across the country on railroad cars 
or across the ocean on ships. You might ask the boys how they 
would like to load one of these big trailers or drive one, Tf 
any of the children have ever seen a car trailer, encourage them 


to talk about it. 


Even if the children have never seen a fruit and vegetable 
truck like the one shown in Picture 17 of the Paperback Portfolio, 
they will certainly recognize what kind of truck it is. Before 
you help them to see all the different things that are in and 
on this truck, you might find out if any of the children have 
ever seen a truck, wagon, or push cart from which they, or their 
mothers, could buy fruit or vegetables. If they have, encourage 
them to tell the class about it. Ask, "Why would busy mothers 
be glad to have the fruit and vegetable man stop on their street? 
How is he a city helper? How does he also help the farmers who 


grow the fruits and vegetables?" Some children may have bought 
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apples or a watermelon from him and would enjoy telling about 


the experience. 


If the children are sitting close enough to see the picture 
clearly, you might then ask first where the truck is standing 
and who they think is standing beside it. The boy seems to be 
talking with the man - probably telling him what he wants to 
buy or asking the price of some fruit or vegetable. The man is 
leaning against the truck. (Have the children notice his raised 
arm and crossed legs.) Let the children point out as many of 
the following things as they can before you call their attention 
to them: 

1. The scale 

2. The striped awning 

3. The shelves built in the truck to hold the fruits 
and vegetables 

4, The rack on the top of the truck to hold extra boxes 
of produce 

5. The white stick for signaling a left turn 

6. The horns above the roof of the cab to tell the busy 
mothers the truck is on their street 

~{. The flag at the opposite side above the roof 

8. The bags of onions piled against the hood 

9. The pictures of watermelon slices painted on the bumper, 


and the picture of Donald Duck between them 


Since the children will be curious about the Signs, read them 


as you point to them. You might also explain that the driver of 
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the truck must load all these things into his truck early in 


the morning at a big warehouse or public market. He must sell 


as much of his load as he can, for some of the fruits and vege- 


tables will be spoiled by the next day. 


Vocabulary Test: A worksheet. Before going on to Bikes, the 


fourth Paperback Reader, you may want to check the children's 


ability to recognize the 37 words maintained or introduced in 


Trucks and Cars to Ride. If so, distribute copies of Tr-20 
(illustrated below) or prepare worksheets similar to it. Hold 
up a copy and point out that after the children have written 
their names on the line (indicate), they are to turn the work- 


sheet sideways (demonstrate). 


can u daddy slide 


lool watch fast look 


down are will me 
pi gag Ea pat Seem SOR 


high how swing CG) push like 


PSST 6 - 


Call attention to the rows of boxes and to the three words in 


each box. Tell the children you are going to name just one word 


in each box. When they find the word, they are to circle it. 


Point out, too, that you will begin with the first box in the 


LOFT 


top row (indicate on your copy) and move across the page to the 
end of the row. You will do the same with the second row and 


then third row. 


If you had the children do the vocabulary test for Swings and 
Slides, they should have no trouble following directions. One 
word in each box is circled for your convenience. Choose what- 
ever method you prefer for grading and evaluating the completed 


test. 


Oral Reading Test: A worksheet. If you used the other oral 
tests recommended in the preceding Guides, you probably know how 


this test can be used most effectively. 


A Fast Ride 


“Let's ride down here. 


We can go fast."" 


“T like a fast ride. 
I like my daddy to push me. 
Will you push my truck?" 


“How can I push the truck? 
I have to push my car. 


I'm going to push my car fast." 


“Can you stop the car? 


I can stop my truck." 


“T can stop my car. 
Let's gol 


Watch how fast we can ride!” 


Because it follows the pattern of the stories in Trucks and Cars 
to Ride, it allows you to check (1) comprehension, (2) recogni- 
tion of words and phrases in sentences, (3) quotation marks and 


end punctuation, (4) initial capitals in the title words and the 
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first words in sentences and, (5) contractions. 


After the children have read the test story silently, give 


them whatever instructions you want them to carry out. 


o ee Der eos ine 


Ug Uw els 


